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Alienation has become a meaningful and much-used word 
especially in the last decade. Student revolts, rising crime 
rates in the cities, the emergence of a drug-oriented youth 
culture, voter apathy, and other socially dislocating con-
ditions are often regarded as expressions of alienation in 
modern society. 
Minority groups in general, and black Americans in 
particular, are commonly viewed as among the most alienated 
members in our society. Burning cities, separatist ideologies, 
public denunciations of the American political system, and 
demands for reparations and other compensatory responses from 
major institutions, all indicate a very real sense of alien-
ation. 
The word, alienation, may very adequately describe 
and label these expressions. However, alienation has come 
to be used so widely and loosely that a definition of the 
term is needed. One of the first concerns of this disserta-
tion is to seek a definition of alienation by reviewing the 
scholarly literature. 
After investigating alienation through the literature, 
this study relate~ it to an under-researched group--black 
students attending small, private, liberal arts colleges. 
The author has a particular interest in this group growing 
1 
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out of his experience in teaching black students at various 
educational levels. The literature is replete with evidence 
of black alienation at large, public universities. Frequent, 
highly-publicized accounts in the media of confrontations 
between minority students and universities also bear witness 
to the presence of a sizable degree of this alienation. 
However, little is known of black alienation at small, 
private, liberal arts colleges. A lack of size, in addition 
to a desire to create and maintain an aura of privacy, keeps 
the problems of these colleges out of the public eye. Their 
tradition of exclusiveness may be a factor in the lack'of 
published research about them. Many small colleges have been 
all-white for decades and have only recently enrolled black 
students. Hence, knowledge of even the most general sort 
relating to black students at these schools is very scarce. 
Data concerning alienation experienced by these students is 
all but non-existent. 
In conducting the study, the author selected a group 
of small, private liberal arts colleges which have member-
ship in a Midwestern intercollegiate conference. Permission 
was sought and received from each school to administer a 
questionnaire containing a standard alienation scale to the 
black students attending the college. The data was collected 
and analyzed in an effort to determine the type and.degree 
of alienation experienced by these students. 
As the title of the dissertation states, this is a 
study of black student alienation at small, private, liberal 
3 
arts colleges. It is divided into five chapters with the 
first. examining the conceptual background of alienation in 
the literature. In the second chapter, alienation is dis-
cussed in terms of the published empirical studies. The 
methods employed in the study are explained in Chapter III. 
In the fourth chapter the data is presented and analyzed. 
The final chapter is devoted to a discussion of the conclu-
sions of the study and suggestions for further research. 
CHAPTER I 
THE CONCEPTUAL BACKGROUND OF ALIENATION 
The first and perhaps major difficulty encountered in 
any study of alienation resides in the definition of the term. 
Alienation is an enormously productive and widely used concept 
in scholarship, one that has through the years acquired a 
multiplicity of meanings. Robert Nisbet described this phe-
nomenon in The Quest for Community. 
At the present time, in all the social sciences, the var-
ious synonyms of alienation have a foremost place in 
studies of human relations. Investigations of the "unat-
tached," the "marginal," the "obsessive," the "normless," 
and the "isolated" individual all testify to the central 
place occupied by the hypothesis of alienation in con-
temporary social science.l 
The concept of alienation is, then, both valuable and amorphous. 
Robinson and Shaver call it "one of the most widely used and 
misused terms of our time. 112 
Alienation is a prime focus in the works of Emile 
Durkheim, Karl Marx, and Max Weber. Durkheim's contribution 
1Robert Nisbet, The Quest for Community (New York: 
Oxford University Press, 1953), p. 15. 
2John P. Robinson and Phillip R. Shaver, Measures of 
Social Psychological Attitudes, Appendix B to Measures of 
Political Attitudes (Ann Arbor: Survey Research Center, 




· d d h f · 1 to its stu y centers aroun t e concept o anomie. Coser 
provides a helpful explanation of Durkheim's notion of anomie. 
When social regulations break down, the controlling 
influence of society on individual propensities is no 
longer effective and individuals are left to their own 
devices. Such a state of affairs Durkheim calls anomie, 
a term that refers to a condition of relative normless-
ness in a whole society or in some of its component groups. 
Anomie does not refer to a state of mind, but to a property 
of the social structure. It characterizes a condition in 
which individual desires are no longer regulated by com-
mon norms and where, as a consequence, individuals are 2 left without moral guidance in the pursuit of their goals. 
Durkheim, in Suicide, writes of anomie in relation to esca-
lating material desires during a period of sudden growth in 
societal power and wealth; a period during which the tradi-
tional supply and demand relationship is upset. 
With increased prosperity desires increase. At the very 
moment when traditional rules have lost their authority, 
the richer prize offered these appetites stimulates them 
and makes them more exigent and impatient of control. The 
state of de-regulation or anomy is thus further heightened 
by passions being less disciplined, precisely when they 
need more disciplining.3 
Talcott Parsons sees Durkheim's anomie as caused by 
essentially the same phenomenon, whether in times of economic 
depression or that of unusual prosperity. He states: 
That cause Durkheim finds in the fact that in both cases 
large numbers of people are thrown with relative sudden-
ness out of adjustment with certain important features of 
1This term is sometimes referred to as anomy or anomia, 
however, for purposes of consistency, it shall be referred to 
by its most common name, anomie, in the text of this paper. 
2Lewis A. Coser, Masters of Sociological Thought 
(New York: Harcourt Brace Jovanovich, Inc., 1971), p. 132. 
3Emile Durkheim, Suicide, trans. John A. Spaulding 
and George Simpson (New York:Free Press, 1951), p. 253. 
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their social environment. In depression expectations 
relative to the standard of living, with all that implies, 
are frustrated on a large scale. In that of unusual 
prosperity, on the other hand, things which had seemed 
altogether outside the range of possibility become for 
many people realities. At both extremes the relation 
between means and ends, between effort and attainment 
is upset. The result is a sense of confusion, a loss of 
orientation. People no longer have the sense that they 
are "getting anywhere."l 
Whereas for Durkehim, alienation is related to anomie 
or normlessnes~ for Marx it is closely associated with power-
lessness, especially in the economic sphere. Fromm presents 
a general definition of Marx's notion of alienation. 
Alienation (or "estrangement") means, for Marx, that man 
does not experience himself as the acting agent in his 
grasp of the world, but that the world (nature, others, 
and he himself) remain alien to him. They stand above 
and against him as objects, even though they may be 
objects of his own creation. Alienation is essentially 
experiencing the world and oneself passively, receptively, 
as the subject separated from the object.2 
Fromm cautions against a widespread misunderstanding of Marx, 
one which views him as speaking primarily about the economic 
exploitation of the worker. Fromm sees Marx's major focus as 
"the liberation of man from a kind of work which destroys his 
individuality, which transforms him into a thing, and which 
makes him into the slave of things. 113 
Nonetheless, Marcuse illuminates the element of power-
lessness in the capitalist economic system when he describes 
1Talcott Parsons, The Structure of Social Action 
(Glencoe, Ill.: Free Press, 1949), p. 335. 
2 ' Erich Fromm, Marx's Concept of Man (New York: 
Frederick Ungar Publishing Co., 1966) / p. 44. 
3Ibid. I p. 49. 
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Marx's view of labor in modern society: 
Marx's writings between 1844 and 1846 treat the form 
of labor in modern society as constituting the total 
"alienation" of man. C'he employment of this category 
links Marx's economic analysis with a basic category 
_of the Hegelian philosophy. The social division of 
labor, Marx declares, is not carried out with any con-
sideration for the talents of individuals and the inter-
est of the whole, but rather takes place entirely 
according to the laws of capitalist commodity production. 
Under these laws, the product of labor, the commodity, 
seems to determine the nature and end of human activity. 
In other words, the materials that should serve life come 
to rule over its content and goal, and the consciousness 
of man is completely made victim to the relationships of 
material production.l 
In this regard, Marx poignantly describes the workman's 
plight in the industrial age. 
Owing to the extensive use of machinery and to division 
of labor, the work of the proletarians has lost all indi-
vidual character, and, consequently, all charm for the 
workman. He becomes an appendage of the machine, and it 
is only the most simple, most monotonous, and most easily 
acquired knack that is required of him.2 
Marx uses the example of the weaver to illustrate the cap-
italist economic process. He explains how the capitalist 
buys the yarn and the loom. Marx states that the "good 
weaver, too, is one of the instruments of labour, and being 
in this respect on a par with the loom, he has no more share 
in the product (the cloth), or in the price of the product, 
than the loom itself has. 113 
1 Herbert Marcuse, Reason and Revolution (Boston: 
Beacon Press, 1960), p. 273. 
2 1 h . . f Kar Marx, T e Communist Mani esto, trans. by Samuel 
Moore (Chicago: Henry Regnery Co., 1954), p. 27. 
3 Karl Marx, Wage-Labour and Capital, rev. ed~ (New York: Inter-
national Publishers,-r-933), pp. 18-19. 
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Max Weber, in tracing the history of economic devel-
opment, also points to some of the alienating aspects of the 
worker's experience along the way. 
The consequences which accompanied the introduction of 
the modern factory are extraordinarily far reaching, both 
for the entrepeneur and for the worker. Even before the 
application of machinery, workshop industry meant the 
employment of the worker in a place which was separate 
both from the dwelling of the consumer and from his own. 
There has always been concentration of work in some form 
or other .... Now, however, the proprietor of the work-
shop became the master of the workman, and entrepeneur 
producing for the market. The concentration of workers 
within the shop was at the beginning of the modern era 
partly compulsory; the poor and homeless and criminals 
were pressed into factories, and in the mines of Newcastle 
but the laborers wore iron collars down into the 18th 
-century. But in the 18th century itself the labor contract 
everywhere took the place of unfree work .... It made 
possible the rational division of labor on the basis of 
technical efficiency alone, and although precedents ex-
isted, still freedom of contract first made concentra-
tion of labor in the shop the general rule.l . 
Here Weber moves from Marx's emphasis on the powerlessness 
of the alienated worker toward an emphasis on the value of 
technical efficiency. This technical efficiency value gives 
rise to the development of bureaucracies which in turn have 
the effect of separating the individual's work effort from 
the total product of the larger organization he serves. In 
From Max Weber: Essays in Sociology, Gerth and Mills present 
Weber's view of this separation. 
Marx's emphasis upon the wage worker as being "separated" 
from the means of production becomes, in Weber's perspec-
tive, merely one special case of a universal trend. The 
modern soldier is equally "separated" from the means of 
violence; the.scientist from the means of enquiry, and the 
1Max Weber, General Economic History, trans. Frank H. 
Knight (Glencoe, Ill.: Free Press, 1927), pp. 174-5. 
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civil servant from the means of administration. Weber 
thus tries to relativize Marx's work by placing it into 
a more generalized context and showing that Marx's con-
clusions rest upon observations drawn from a dramatized 
"special case," which is better seen as one case in a 
broad series of similar cases. The series as a whole 
exemplifies the comprehensive underlying trend of bureau-
cratization. Socialist class struggles are merely a 
vehicle implementing this trend.l 
It is Web~r's view, according to Coser, that this 
ongoing process of bureaucratization of the modern world has 
the effect of dehumanizing and depersonalizing its creators. 
Bureaucracy's emphasis on rationality, impersonality, and 
objectivity has an alienating effect. 2 Furthermore, obedience 
to impersonal authority is a cornerstone of the bureaucracy. 
Weber uses the example of the civil servant to illustrate the 
importance of authority in the modern worker's life. 
When a civil servant shows up at his office every day at 
the same time, it may be determined not only by custom 
or self-interest, since he can hold to that as he pleases, 
but it may be partly the result of his abiding by the 
office regulations which impose certain duties on him 
and which he may be loathe to violate, since such conduct 
would not only be disadvantageous to him but may be also 
abhorrent to his "sense of duty," which to a greater or 
lesser extent, represents for him an absolute value.3 
A fourth major thetirist who deserves our attention is 
Robert K. Merton. Merton built on Durkheim's concept of anomie, 
suggesting that it is produced when a society holds out certain 
common cultural goals to all its members while structurally 
1 H. H. Gerth and C. Wright Mills, trans. and eds., 
From Max Weber: Essays in Sociology (New York: Oxford Uni-
versity Press, 1946), p. 50. 
2 Coser, Masters of Sociological Thought, pp. 231-2. 
3Max Weber, Basic Concepts in Sociology, trans. S. P. 
Seeber (New York: Philosophical Library, 1962), p. 71. 
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restricting a sizable portion of those members from access 
to the institutionalized means of achieving the goals. In 
a materialistic society the goals related to wealth and 
property may be held out to all of its members, but those 
who are unable to get a job would be subject to press~res 
toward anomie because of their lack of access to this insti-
tutionalized means of attaining the goals. Here is one 
example of how Merton's goals-means argument might apply. 
Merton describes effects of anomie on a society. 
Anomie is then conceived as a breakdown in the cultural 
structure, occurring particularly when there is an acute 
disjunction between the cultural norms and goals and the 
socially structured capacities of members of the group to 
act in accord with them. In this conception, cultural 
values may help produce behavior which is at odds with 
the mandates of the values themselves.l 
Merton goes on to describe certain responses to anomie. 
They include innovation (involvement in crime and deviant 
activity); ritualism (a tendency to derive satisfaction from 
compulsively carrying out one's role instead of achieving the 
cultural goals); retreatism (a withdrawal from the goals and 
means of the society, exemplified by ~lcoholics, drug addicts, 
etc.}; and rebellion (behavior characterized by a desire to 
sharply alter the social structure such as that of revolu-
tionary groups). Merton's major contribution, then, has been 
in the study of the sources of anomie and societal responses 
to it. 
More recently, efforts to define alienation have taken 
1 Robert K. Merton, Social Theory and Social Structure 
(Glencoe, Ill.: Free Press, 1957), p. 162. 
-11 
the form of dividing it into its component parts. Melvin 
Seeman adopts this approach in his article, "On the Meaning of 
Alienation." This article is widely referred to in the journal 
literature on alienation. Seeman divides alienation into five 
component parts: powerlessness, normlessness, isolation, mean-
inglessness, and self-estrangement. He traced the power-
lessness concept back to Marx and Weber and defined it as 
"the expectancy or probability held by the individual that 
his own behavior cannot determine the occurrence of the out-
comes, or reinforcements, he seeks." Seeman emphasizes that 
powerlessness is not here viewed from the standpoint of objec-
tive societal conditions, although these conditions may be 
relevant to it. He also points out that this variety of 
powerlessness can be distinguished from Marx's notions in that 
it does not contain the critical, polemic element in the idea 
f 1 . . 1 o a ienat1on. 
Meaninglessness is defined as a condition in which 
"the individual is unclear as to what he ought to believe--
when the individual's minimal standards for clarity in deci-
sion-making are not met." It is operationalized by concen-
trating on "the fact that it is characterized by a low expect-
ancy that satisfactory predictions about future outcomes of 
behavior can be made. 112 Seeman cites Adorno's The Authori-
tarian Personality, Cantril's The Psychology of Social Move-
1Melvin Seeman, "On the Meaning of Alienation," 
American Sociologi_cal Review 24 (December 1959): 783-91. 
2Ibid., p. 786. 
p 
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ments, and Hoffer's The True Believer as providing the clearest 
contemporary examples of this use of the concept of meaning-
! lessness. 
Normlessness, on the other hand, is derived from Durk-
heim's concept of anomie. Merton is also extensively referred 
to in Seeman's description of this component. For example: 
Following Merton's lead, the anomic situation, from the 
individual point of view, may be defined as one in which 
there is a high expectancy that socially unapproved be-
haviors are required to achieve given goals.2 
Seeman claims that isolation is most commonly used 
in reference to the intellectual role "where writers refer to 
the detachment of the intellectual from popular cultural 
standards. 113 He cites Nettler concerning the alienated indi-
vidual as "one who has been estranged from, made unfriendly 
toward, his society and the culture it carries. 114 Seeman 
prefers to define this type of alienation in terms of reward 
values. He writes: "The alienated in the isolation sense are 
those who, like the intellectual, assign low reward value to 
goals or beliefs that are typically highly valued in the given 
society. 115 
1The following references are cited ibid., p. 786: 
Theodor W. Adorno, E. Frenkel-Brunswik, Daniel J. Levinson 
and R. Nevitt Sanford, The Authoritarian Personality (New York: 
Harper & Bros., 1950); Hadley Cantril, The Psychology of Social 
.Movements (New York: Wiley, 1941): Eric Hoffer, The True Be-
liever (New York: Harper, 1950), p. 90. 
2 Seeman, "On the Meaning of Alienation," p. 788. 
3Ibid. 
4Gwynn Nettler, "A Measure of Alienation," American 
Sociological Review 22 (December 1957): 672. 
5seeman, "On the Meaning of Alienation," pp. 788-89. 
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Seeman likewise credits Erich Fromm as having provided 
the most extensive treatment of the self-estrangement component 
of alienation. Fromm is quoted from The Sane Society. 
In the following analysis I have chosen the concept of 
alienation as the central point from which I am going 
to develop the analysis of the contemporary social char-
acter ..•• By alienation is meant a mode of experience 
in which the person experiences himself as alien. He has 
become, one might say, estranged from himself .l 
C. Wright Mills' description of how the personality of a sales-
girl, put to an alien, instrumental use, causes the salesgirl 
to become self-alienated is also cited. 2 Seeman is not satis-
fied, however, with the simple alienation-from-self definition, 
as he finds it metaphorical rather than definitive. Rather, 
he prefers to define self-estrangement "as the degree of 
dependence of the given behavior upon anticipated future 
rewards, that is, upon rewards that lie outside the activity 
itself. 113 In this sense, self-estrangement is very similar 
to estrangement from work. 
Dwight Dean in turn divides alienation into power-
lessness, normlessness, and social isolation. 4 The first two 
approximate Seeman's definitions of the same components. 
Social isolation, however, is traced to Durkheim's anomie in 
1Erich Fromm, The Sane Society (New York: Holt, 
Rinehart & Winston, 1955), pp. 110, 120, cited ibid., p. 789. 
2c. Wright Mills, White Collar (New York: Oxford, 
1951), pp. 184, 18~ cited ibid. 
3Ibid., p. 790. 
4owight G. Dean, "Alienation: Its Meaning and Mea-
surement," American Sociological Review 26 (October 1961): 
754-58. 
14 
its reference to a feeling of being apart from the group and 
separated from group standards. Dean briefly cites works by 
Jaco, Halmos, and Kohn and Clausen, in which various forms of 
social isolation (lowered social participation, heightened 
social mobility, and rejection by one's peers, etc.) are found 
to be related to mental illness. 1 
Russell .Middleton provides perhaps the most complete 
analysis of alienation. He divides it into powerlessness, 
meaninglessness, and normlessness, cultural estrangement, 
social estrangement, and estrangement from work. The power-
lessness, meaninglessness, and normlessness components require 
no further definition as their meaning is consonant with pre-
vious descriptions. Cultural estrangement, according to Mid-
dleton, is synonymous with Seeman's isolation--reflecting an 
individual's lack of acceptance of popular or mass culture. 
Middleton selected the term cultural estrangement in order to 
distinguish it from the traditional connotation of social 
isolation. 2 
The social estrangement component turns out to be 
similar to Dean's social isolation, emphasizing a feeling of 
loneliness. Middleton refers to Seeman's rejection of this 
1The following references are cited in Dean, "Aliena-
tion," p. 755: E. Gartly Jaco, "The Social Isolation Hypothesis 
and Schizophrenia," American Sociological Review 19 (October 
1954): 567-77; Paul Balmos, Solitude and Privacy (London: 
Routledge & Kegan Paul, 1951): Melvin L. Kohn and John A. 
Clausen, "Social Isolation and Schizophrenia," A.111erican Socio--
logical Review 20 (June 1955): 265-73. 
2Russell Middleton, "Alienation, Race, and Education," 
American Sociological Review 28 (December 1963): 973-77. 
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concept as not being very useful, but claims that the work 
of such famous sociologists as Emile Durkheim and Ferdinand 
Tennies, followed by Nisbet, Pappenheim, and Grodzins, places 
emphasis on the loss of community as a source of alienation 
in modern society. He presses the point, however, that social 
estrangement can be distinguished from different associational 
styles. Referring to Eric and Mary Josephson's work, Man 
Alone: Alienation in Modern Society, Middleton points out 
that isolates are not all socially estranged, while being a 
non-isolate does not guarantee freedom from this type of 
alienation. He concludes that a feeling of loneliness is 
what is crucial to alienation, and that this feeling is not 
necessarily related to isolation. 1 
Estrangement from work parallels Seeman's notion of 
self-estrangement. It connotes that work is not enjoyed in 
itself, but that it is regarded as a necessity in order to 
meet other needs and wants. Middleton; in recognition of 
Seeman's self-estrangement label, suggests that this estrange-
ment-from-work component may be viewed as an index of self-
estrangement. 
1The following references are cited ibid., p. 974: 
Robert A. Nisbet, Community and Power (New York: Oxford Uni-
versity Press, 1962); Fritz Pappenheim, The Alienation of 
Modern Man (New York: Monthly Review Press, 1959); Morton 
Grodzins, The Loyal and the Disloyal (Chicago: University of 
Chicago Press, 1956), p. 134: Eric Josephson and Mary Josephson, 
eds., Man Alone: Alienation in Modern Society (New York: 
Dell, 1962), p. 14. 
16 
The Black Student Role 
Sociologically, alienation is often studied in terms 
of different social roles. Rose provides a concise defini-
tion and description of the social role concept. 
People who'are members of a given category or status--
father, minister, bus driver, American--behave by and 
large in predictable ways partly because there are social 
norms that define appropriate behavior for persons in 
that status. A role is a set of norms attached to a 
status. Anyone can predict the behavior of persons in a 
category provided, of course, that he is familiar with 
the role or set of norms governing that status, and 
further provided that the person is conforming to those 
normative expectations.l 
Florian Znaniecki, the renowned role theorist, views 
the social role as similar to what Rose calls the status. 
Znaniecki uses the concept, social circle, as crucial to his 
explanation of social role. He defines the social circle in 
relation to the individual performing the social role as 
"a set of agents who accept him and cooperate with him. 112 
Without the circle, the individual cannot perform his role. 
To illustrate, the social circle of a professor would con-
sist of colleagues, students, administrators, and non-teaching 
staff members among others; without these occupants of com-
plementary roles the individual would not be able to act out 
his professorial role. Znaniecki also writes that social 
roles are culturally patterned, they are regulated by norms 
(as Rose su9gests), and one's role performance is evaluated 
1 Jerry D. Rose, Introduction to Sociology (Chicago: 
Rand McNally & Co., 1972), pp. 126-27. 
2Florian Znaniecki, Social Relations and Social Roles 
(San Francisco: Chandler Publishing Co., 1965), p. 203. 
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according to certain cultural standards. In addition, one 
cannot perform in his role effectively unless those in his 
social circle also follow the appropriate cultural patterns. 
An individual performs in a variety of roles. For 
example, a person may be in the role of female, mother, 
Catholic, white American, employee, and so on. Sometimes 
performing in a given role can be difficult as its demands 
may be in conflict with the individual's personality or the 
demands of another role. In such cases, alienation related to 
the problematic role may be experienced. In Suicide, for 
instance, Durkheim extensively discusses the relationships 
between various roles and the suicide rates of their occu-
pants, providing a sharp portrait of the devastating effects 
of role-related strain and conflict. 1 This type of aliena-
tion, arising from role strain and conflict, is germane to 
the purpose of this study which is to examine black student 
alienation at small, private, liberal arts colleges. Although 
there is an absence of studies of this phenomenon in the 
literature, the literature contains much to indicate that 
those in the role of black student encounter a myriad of 
problems and conflicts upon enrolling at small colleges or 
large universities. The remainder of this chapter contains 
a summary of this literature. 
Davis, Loeb, and Robinson studied black and white 
college freshmen at the University of ~llinois. The profile 
1 kh · · ·a Dur e1m, Su1c1 e. 
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of the black student which resulted was that of an individual 
with a relatively low academic preparation coupled with high 
aspirations. In addition, it was suggested that the black 
student may need to work part-time in order to pay his edu-
cational bills. The authors recommend that financial aid be 
given to these students. They also suggest that modifica-
tions of the academic program be made in order to aid black 
students in their efforts to overcome educational deficiencies. 1 
In addition, Hedegard and Brown's study of black and white 
freshmen at a large public university revealed that the two 
racial groups differed most markedly on family characteristics, 
i.e., parents' income, occupation, and education, along with 
pre-college experiences of an academically relevant nature. 2 
In terms of black-white attitudinal conflict, MacDonald 
and Sites studied black and white freshmen attitudes toward 
black power at a large Midwestern university. It was tenta-
tively concluded that white students were not open to what 
blacks most wanted and needed--a genuine basis of power. 
Whites were to some extent, willing to go along with less 
threatening aspects of black power such as black pride, iden-
1samuel c. Davis, Jane W. Loeb and Lehymann F. Robinson, 
"A Comparison of Characteristics of Negro and White College 
Freshman Classrorites," Journal of Negro Education 39 (Fall 
1970): 359-66. 
2James M. Hedegard and Donald R. Brown, 11 Encounters 
of Some Negro and White Freshmen with a Public Multiversity," 
Journal of Social Issues 25 (Summer 1969): 131-44. 
p 
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tity, and traditionalism. However, matters such as black 
cornrnu.ni ty control, black capitalism, and black solidarity 
elicited reluctance from white students. 1 Centra's work fur-
ther highlights difficulties attendant to the role of black 
student in predominantly white institutions of higher educa-
tion. His study of eighty-three traditionally white institu-
tions revealed the existence of a dual environment with minimal 
black involvement in several on-campus activities. 2 Inasmuch 
as these institutions are white-controlled and white-dominated 
one might suspect that this minimal involvement on the part 
of the black minority is due to a feeling of alienation. 
Bressler discussed the problems black students 
encounter as they enter white colleges. He cites financial 
difficulties, restricted academic competence, and problems 
with individual and group identity. He goes on to say that 
economic stresses reduce the number of black students while 
those blacks who do go to college are faced with having to 
choose among such social options as assimilation, cultural 
pluralism, or separatism. Although Bressler allows that the 
black students' plight is largely determined by extra-
1Kenneth E. MacDonald and Paul Sites," Attitudes 
Toward Various Conceptions of Black Power Among Black and 
White University Freshmen," paper presented at the 67th 
Annual Meeting of the American Sociological Association, 
New Orleans, La., August 28-31, 1972, cited in Sociological 
Abstracts 20 (1972): 1852. 
2John A. Centra, "Black Students at Predominantly 
White Colleges: A Research Description," Sociology of Edu-
cation 43 (Summer 1970): 325-39. 
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institutional factors, he stresses that colleges are not 
without responsibility or opportunities to improve conditions 
for black students. He recommends certain actions be taken 
in a number of areas including admissions policies, alloca-
tion of resources, teaching inventiveness and curricula. 1 
Ginzberg studied Columbia University student protests 
of 1968 and predicted that colleges and universities would 
experience increasing black activism in the decade ahead. He 
also states that peace on the campus would depend both on the 
ability of administrators to treat matters involving black 
goals and aspirations effectively, and on the white faculty 
and students' attitudes and actions toward black students. 
Furthermore, Ginzberg asserts that urban institutions will 
have to create and maintain close relationships with their 
urban black neighbors~ relationships which are beneficial to 
the interests of both parties. 2 
Taylor also takes a rather strident approach in 
condemning the educational establishment as not really 
wanting blacks to be properly educated, especially on black 
terms. He castigates the liberal-integrationist educational 
outlook as one which amounts to having blacks learn white 
values and culture in order for their integration to be per-
1Marvin Bressler, "White Colleges and Negro Higher 
Education,n Journal of Negro Education 36 (Summer 1967): 
258-65. 
2Eli Ginzberg, "Black Power and Student Unrest: Re-
flections on Columbia University and Harlem," The George 
Washington Law Review 37 (May 1969): 835-47, cited in 
Sociological Abstracts 18 (1970): 1352. 
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mitted. Universities are viewed as middle class entities 
which aid individual middle-class achievement and mold new 
members for the professional-business elite. Taylor finds 
the current focus of United States education as inadequate 
in terms of black education, cultural identity, psychological 
acceptance, feelings of relevance, and cultural needs and 
goals. A genuinely pluralistic atmosphere is called for. 1 
Kiernan and Daniels' study of lower-class blacks in 
a community college indicated that attitudes and actions of 
a lower-class nature seemed to be a determinant of failure to 
finish college. The effort in making the transition from 
lower-class to middle-class status has negative psychological 
consequences including personal anxiety, bitterness, self-
hatred, and outward-directed hatred. Kiernan and Daniels 
found recurring value conflict as well. They conclude that 
social change is occurring but not as quickly as many soci-
ologist~ believe. 2 
Also from a small college perspective, Gaier and 
Watts studied black and white freshmen at the predominantly 
white Macalester College and the all-black Clark College. 
The findings suggest that college attendance may be associated 
1
orlando L. Taylor, "New Directions for American 
Education: A Black Perspective," Journal of Black Studies 
1 (September 1970) ~ 101-12. 
2rrene R. Kiernan and Roy P. Daniels, "Signs of Social 
Change Through an Exploratory Study of 23 Negro Students in a 
Community College," Journal of Negro Education 36 {Spring 
1967): 129-35. 
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with upward social mobility for a larger percentage of blacks 
than Whl.'tes. 1 R 11' K' d D · 1 ' d eca ing iernan an anie s stu y, one 
realizes that this mobility is not without its attendant social 
and psychological costs. 
From an institutional perspective, Leggett discusses 
the current state of the small, private college. He sees 
a vital role for the small college in the present educational 
scene, but also points to some problems. Leggett suggests 
that the small college is characterized as being of a single-
purpose, non-metropolitan, and residential. Although these 
are regarded as virtues, Leggett says they are also seen 
as problems in that they render the small college vulnerable 
to the onslaught of contemporary social forces. Single 
purposeness frequently gives rise to a feeling that the cur-
riculum is restrictive; the non-metropolitan aspect is often 
equated with irrelevance; and the residential dimension con-
notes barracks-like discipline to many. Leggett asserts that 
although the "in loco parentis" function of the small college 
is disappearing with no likelihood of returning, the small 
college cannot deny responsibility for the quality of the 
t d . t 2 s u ent environmen . It might be pointed out here that such 
1Eugene L. Gaier and William A. Watts, "Current Atti-
tudes and Socialization Patterns of White and Negro Students 
Entering College," Journal of Negro Education 38 (Fall 1969): 
342-50. 
2Glenn Leggett, "The Small Private College: An 
Equilibrium Between Change and Constant Values," Centennial 
Review 14 (Winter 1970): 1-16. 
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characteristics as being of a single purpose, non-metro-
politan, and residential, along with a lingering in loco 
parentis tendency, may prove stressful for urban black 
students who attend these schools. This stress may in turn 
become manifest in one or more forms of alienation described 
by Seeman, Dean, and Middleton earlier. 
Having discussed the conceptual background of aliena-
tion and the role of black student with its related problems, 
the next chapter reviews some of the empirical literature con-
cerning alienation. 
CHAPTER II 
THE EMPIRICAL BACKGROUND OF ALIENATION 
Robinson ~nd Shaver in their chapter, "Alienation and 
Anomia, 11 present very complete summaries of a number of scales 
which are used to test these concepts. These scales arise out 
f . . 1 d' 1 o emp1r1ca stu ies. This chapter is a review of studies 
and scales found in the Robinson and Shaver volume in addition 
to other empirical studies of alienation found in the socio-
logical literature. 
The first study is by Mcclosky and Schaar. It deals 
with anomie, defined as normlessness. Durkheim's notion, which 
assumes that certain social conditions produce specifically 
anomic feelings and these feelings give rise to certain 
behaviors, is rev.ised to place equivalent weight on psycho-
logical factors as a cause of anomie. The authors' intent 
was to study personality dimensions which they believed are 
linked to individual anomie. A nine-item scale measuring 
anomie was included in a large questionnaire. Each item in 
the anomie scale requires a simple agree or disagree response 
with agreement responses being considered anomic. The scoring 
range is 6 to 9 (highly anomic), 3 to 5 (moderate), and 0 to 2 
(low or non-anomic) . .Mcclosky and Schaar used two samples; 
1Robinson and Shaver, Measures of Social Psychological 
Attitudes, pp. 161-210. 
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one a national sample drawn from a 1958 Gallup Poll, the other 
a cross section of the population of Minnesota. The researchers 
found that individuals with a deficient cognitive capacity, 
those predisposed toward maladaptive emotional states, and 
those with extreme beliefs and who possessed rejective atti-
tudes toward others scored high on anomie. All correlations 
were strong. The reliability of the scale was .76 using the 
split-half method. Validity was checked by giving the scale 
t 1 f d d f . d 1 o severa groups o gra uate stu ents or JU gment. 
Srole views anomie in terms of feelings of alienation 
toward others, the opposite of a sense of belongingness. He 
developed a five-item (agree-disagree-can't decide) scale used 
to measure the relationship of anomie to negative attitudes 
toward minority groups. His sample was from Springfield, 
Massachusetts. Although the sample was random, sex-age quotas 
were built into it to make it more representative. The 
findings were as expected; that anomie is related to negative 
attitudes toward minority groups. The Pearson product moment 
correlation was .43 and remained when socioeconomic status 
2 
was controlled. 
From a reliability standpoint, a number of analyses 
were done. The scale has been found to be essentially uni-
l• Herbert Mcclosky and John H. Schaar, ''Psychological 
Dimensions of Anomy," American Sociological Review 30 (Feb-
ruary 1965): 14-40 cited ibid., pp. 16~-69. 
2Leo Srole, "Social Integration and Certain Corol-
laries," American Sociological Review 21 (December 1956): 
709-16 cited ibid., pp. 172-73. 
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dimensional, as one researcher found a reproducibility coef-
ficiept of .90, with scalability at .65. A major criticism 
of this and other alienation scales, however, is that all the 
items are positively worded, therefore making the scale vul-
nerable to an acquiescent response set. 
Neal and Seeman studied powerlessness and view it 
as a sense of lacking control of events occurring in the 
larger society. The scale has seven scalable forced-choice 
items, measuring a feeling of internal (personal) control as 
opposed to external (beyond personal) control. Scores range 
from zero (control) to seven (powerlessness) . Neal and Seeman 
sampled 609 male respondents selected randomly from the 
directory of Columbus, Ohio. The study delineated between 
organized and unorganized (those belonging to work-related 
organizations and those who do not); manual and non-manual 
(white collar); those found to be mobility-oriented and those 
who were not. The hypothesis that the organized would show 
less powerlessness than the unorganized was confirmed. The 
results held up for manual workers and for white-collar 
workers who were mobility oriented. It did not, however, 
hold for non-mobility oriented white collars. In terms of 
reliability, a factor analysis yielded a reproducibility 
coefficient of .87. On the whole, the data indicated that 
1 
social mobility caused almost no feelings of powerlessness. 
1Arthur G. Neal and Melvin Seeman, "Organizations and 
Powerlessness: A Test of the Mediation Hypothesis," American 
Sociological Review 29 (April 1964): 216-26, cited ibid., 
pp. 176-77. 
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Olsen investigated political alienation and defines 
such alienation in terms of attitudes of incapability and 
discontentment. The incapability scale consists of four 
agree-disagree items taken from a scale devised to study 
political efficacy by the Social Research Center at the 
Univer~ity of Michigan. Olsen developed his own discontent-
ment scale also consisting of four agree-disagree items. A 
primary distinction made between incapability and discontent-
ment is that in incapability, feelings of alienation are 
involuntarily forced on the individual by the political system 
resulting in feelings of powerlessness and normlessness. Dis-
contentment consists of voluntary alienation taking the form 
of disillusionment and dissimilarity. Using the city direc-
tory in addition to lower-middle and upper-middle-class census 
tracts from Ann Arbor, Michigan, 200 people were randomly 
selected out of which 154 were interviewed. Findings revealed 
striking differences by party affiliation and voting. Of 
those who were high in incapability and low in discontentment, 
more than 80 percent had voted Democratic in 1960 and 1964. 
Another finding indicated that both incapability and discon-
tentment were inversely related to educational attainment. 
An examination of reliability yielded a reproducibility coef-
ficient of .90 and .92 for the scales measuring incapability 
and discontentment respectively. 1 
1Marvin E. Olsen, "Two Categories of Political Aliena-




Crumbaugh developed an instrument attempting to 
measure purpose in life. His intent was to cross-validate 
his scale by testing Viktor Frankl's notion that when meaning 
in life is absent existential frustration results. The twenty-
item Purpose In Life Test uses a response range of one to 
seven (low to high) for each item. Average scores tend to 
rest on the high side of the scale. Crumbaugh divided his 
non-representative, white, Columbus, Georgia sample into two 
groups--normals (including businessmen, active parishoners, 
college students, and indigent hospital patients) and psy-
chiatrics (including neurotics, schizophrenics, psychotics, 
and hospitalized alcoholics). Scores for each in the normal 
category were higher than for any of those in the psychiatric 
1 group. 
A reliability test yielded a .85 split-half correlation 
for 120 parishoners. Some limited validity findings are also 
reported. The Purpose In Life Test was found to correlate at 
~.65 with the depression scale of the Minnesota Multiphasic 
Personality Inventory indicating a sizable overlap with the 
depression construct. 
Dean's study, which divides alienation into components 
of powerlessness, normlessness, and social isolation, was 
mentioned in Chapter I. Beginning with 139 items, he used 7 
judges from the Ohio State University sociology department to 
1James C. Crumbaugh, "Cross-Validation of Purpose-
in-Life Test Based on Frankl's Concepts," Journal of Indi-
vidual Psychology 24 (May 1968): 74-81, cited ibid., p. 187. 
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come up with a 24-item (9 for powerlessness, 6 ·for norm-
lessn~ss, and 9 for social isolation) scale arranged in a 
Likert (0-4) format. Five items are worded negatively to 
counteract an acquiescent response set. Dean selected his 
sample from 4 wards of Columbus, Ohio, by criteria which 
included voting incidence and socioeconomic status for a 
study of political apathy. Precincts and individuals were 
chosen at random and a mailed questionnaire was used which 
yielded 384 responses. Normative data revealed a total 
alienation score (derived from adding component scores) of 
36.6 for Columbus men as compared with 36.3 for Protestant 
college women and 30.2 for Catholic college women. Power-
lessness was highest among Columbus men, with social isola-
tion highest among Catholic college women. 1 
The reliability of the subscales when tested using 
the split-half method was high as the following correlations 
indicate: powerlessness, .78; normlessness, .73; and social 
isolation, .84; the total alienation scale has a .78 reliability. 
Validity support is derived from the fact that the 
alienation scale correlated with the scales of Srole and 
Nettler (discussed later) in the .30's. Correlations of Dean's 
scale and its components with Adorne's authoritarianism measure 
are low. Dean suggests that the alienation variable may be 
situation-relevant rather than a basic personality trait, such 
that an individual may, for example, register high alienation 
1 Dean, 11 Alienation," pp. 754-58. 
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on political activity and low alienation in religion. In 
addition, Dean feels that alienation could actually be syndrom~l 
rather than unitary in nature. 
Horton and Thompson developed a scale measuring 
political alienation in terms of powerlessness and awareness 
of potentially threatening power. The purpose was to determine 
whether political negativism is a result of political aliena-
tion. Theirs is a four-item scale with two items devoted to 
each component. Three items are of an agree-disagree variety, 
while the other is a multiple-choice item. Four-hundred voters 
from two upstate New York towns were chosen according to non-
probability methods. In each community a school-bond proposal 
had been voted down. Results showed that those high in aliena-
tion were considerably more likely to oppose the referenda 
than low scorers. Fully 86 percent of the alienated in the 
university community voted against the proposal, while only 
25 percent of the non-alienated did. The numbers were 88 per-
cent and 31 percent in the company town. Results held when 
socioeconomic status was controlled. No data concerning 
reliability or validity is given. 1 
Hyman, Wright, and Hopkins constructed an eight-
item agree-disagree scale measuring the degree to which 
an individual believes there exists norms governing social 
conduct which are still acknowledged and adhered to by many 
1John E. Horton and Wayne E. Thompson, "Powerlessness 
and Political Negativism: A Study of Defeated Local Refer-
endums," American Journal of Sociology 67 (March 1962): 485-93, 
cited in Robinson and Shaver, Measures of Social Psychological 
Attitudes, p. 197. 
, 
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people. Studies were conducted at New York and California's 
Encampment for Citizenship, a gathering of young people which 
is designed to increase their skiJls in democratic living. 
The data indicated that the camp experience decreased anomie, 
although the anomie measure was but a small aspect of the total 
instrument. No information on reliability or validity was 
included. 1 
Gamson tied Seeman's powerlessness and meaningless-
ness together using the term, helplessness. The study at-
tempted to investigate differing attitudes between people 
who voted for and against flouridation in Cambridge, Massa-
chusetts. Five agree-disagree items made up the scale. Item 
analysis divided the scale into two sections; the first three 
items are in one cluster and the last two in the other. There 
were 141 people interviewed out of an original probability 
sample of 190 people from Cambridge. The findings indicated 
that 62 percent of those against flouridation were in agree-
ment with the first cluster of items. Controls for age, 
education, and income did not alter the results. Again, no 
2 
reliability or validity information was reported. 
1Herbert H. Hyman, Charles R. Wright and Terence K. 
Hopkins, Applications of Methods of Evaluation (Berkeley and 
Los Angeles: University of California Press, 1962), cited 
ibid.' p. 202. 
2william A. Gamson, "The Flouridation Dialogue: Is 
It an Ideological Conflict?" Public Opinion Quarterly 25 
{Winter 1961): 526-37, cited ibid., p. 204. 
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Davids used twenty undergraduates from Harvard who 
responded to a fifty-item Likert-type (1-6) scale measuring 
alienation in terms of egocentricity, distrust, pessimism, 
anxiety, and resentment. Some of the items were written by 
the authors while others were taken from other sources. Among 
the findings were that low-alienation individuals tend to per-
ceive others as low and vice-versa. In addition, highly-
alienated individuals evidenced a larger difference (in a 
negative direction) between their own ratings and ratings 
assumed by them to be those of the average student. Finally, 
the discrepancy between one's own values and those attributed 
to one's "ideal" individual was greatest among the highly 
alienated. 1 
Evidence for reliability is obtained from high cor-
relations between the five components while validity is sup-
ported by a relationship between a psychologist's ratings of 
the subjects and their ranking on the alienation scale. 
Clark defined alienation as the difference between the 
power one actually possesses and the power he feels he should 
possess. His instrument was made up of items constructed 
for a study of 361 randomly selected members of an agri-
cultural cooperative. Scores ranged from 4 (low ali-
enation) to 20 (high alienation) with a mean of 11.1. 
Five-item correlations of .62, .82, .64, .80, and .74 give 
1Anthony Davids, "Alienation, Social Apperception, 
and Ego Structure," Journal of Consulting Psychology 19 
(February 1955): 21-27, cited ibid., pp. 206-7. 
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indication that the scale is rather unidimensional. Addi-
tional reliability data are derived from a Guttman repro-
ducibility coefficient of 93 percent, and a split-half 
reliability coefficient of .73. Correlations between aliena-
tion scores and reports of respondents on several criteria 
'd f l'd' 1 provi e support or va i ity. 
Additional studies of alienation from an empirical 
perspective include Fendrich and Axelson's work. They 
studied whether marriage and parenthood lessened political 
alienation for young black veterans. Their twenty-eight-item 
Likert-type political alienation scale is divided into six 
subscales: distrust in white authorities, rejection of the 
public philosophy, favorable sentiments for political and 
social separation, sympathetic support for violence as a 
constraint, positive black identification, and support for 
black radical leaders and organizations. Of the 191 black 
veterans interviewed, 112 were married and 79 were single. 
The hypothesis that political alienation would be higher among 
single veterans was confirmed. With age ~ontrolled, however, 
the data indicated that political alienation among married 
veterans with children was as high as single alienation. In 
attempting to account for this, the authors feel that when 
first married, the veteran shifts his attention to marital 
adjustment and away from social matters. With parenthood a 
new perspective is believed to develo~ in the 
1John P. Clark, "Measuring Alienatio 
System," American Sociological Review 24 (De 
849-52, cited ibid., p. 209. 
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which looks toward a less than optimistic future for his 
child.ren in a racist society. 1 
From a non-political standpoint, the previously 
mentioned Nettler study regarded alienation as a feeling 
of estrangement from society. He interviewed thirty-seven 
known-alienated individuals--people who consistently evidenced 
estrangement from society in word and life. These individuals 
were greatly diverse in attitudes and behaviors. Out of 
these interviews a seventeen-item dichotomous (yes-no type) 
scale was produced which yielded a reproducibility coefficient 
of .87 for a group of 162 respondents. The scale does seem 
to measure estrangement as the mean score of the known-alienated 
was 17.05 (out of a possible scoring range of 17 for alienated 
and 34 for non-alienated) . The mean of 515 other subjects 
was 28.56. The conclusion of Nettler's article is devoted 
to the presentation of seven possible consequences of feeling 
apart from one's society. 2 
Holian studied alienation as related to information 
about the university one attended. He constructed Likert-
type items for a student alienation instrument dealing with 
the components of powerlessness, normlessness, meaningless-
ness, social isolation, instrumentalism (viewed as the feel-
ing that students are ·treated as things rather than people) 
1James M. ~endrich and Leland J. Axelson, "Marital 
Status and Political Alienation Among Black Veterans," 
American Journal of Sociology 77 (September 1971) : 245-61. 
2Nettler, "A Measure of Alienation." 
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and estrangement from college. The split-half reliability 
coeff~cients using a random subsample ranged from .78 for 
powerlessness to .91 for instrumentalism. In addition, a 
mass alienation scale dealing with powerlessness, normless-
ness, meaninglessness, and social isolation in terms of the 
larger society was used. There were also two information 
tests involved, one measuring knowledge of the university and 
the other testing political knowledge. A largely sophomore 
class sample from a medium-sized Midwestern university was 
used. Correlations between alienation from the university 
and alienation from mass society were generally high, as were 
the correlations between knowledge of the university and 
political knowledge. However, the hypotheses that high uni-
versity alienation is related to low university knowledge, and 
that high societal alienation is related to low political 
knowledge were not confirmed. There was a low-order associa-
tion between the components of alienation and the two in-
formation tests. The data suggest that a generalized rela-
tionship may exist between certain types of alienation, con-
stituting a kind of world view, and learning about one's 
d 1 . . 1 . t 1 campus an po itica environmen • 
Gottlieb studied alienation and poor youth. He com-
piled a profile of 737 black and white "winners" (those in 
school when they should have been) and 3,602 "losers" (those 
neither in school nor employed full time). Losers were 
1John Holian, Jr., "Alienation and Social Awareness 
Among College Students," The Sociological Quarterly 13 (Winter 
1972): 114-25. 
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enrolled in the Job Corps. Winners and losers were compare(1 
according to race and family stability, race and desired jo: 
characteristics, race and personal preferences and beliefs, 
race and self-concept, race and barriers to the "good life," 
race and parental desire and ability to assist, race and 
parental involvement, and race and school-goal consensus. 1 
Gottlieb concluded that poor youth do want to become 
middle class, however, it is difficult for them to attain 
middle-class status. Winners and losers differed little con-
cerning aspirations and goals. The difference was greater 
between blacks and whites in this area. Winners' and losers' 
differences were sharper regarding the availability of 
referents and resources in family, and among relatives, peers, 
and the school. 
Whittaker and Watts studied the "Berkeley underground" 
or "fringe," a non-student subculture, attempting to derive a 
personality profile of the group in comparison with Berkeley 
students. The term non-student, refers here to those who are 
not formally enrollea as university students nor a part of 
the conventional work force, but who live a marginal life 
style in the college environment. This group, customarily 
regarded as alienated, was unofficially estimated as having 
a floating population of about 3,000. Of this population, 
151 were studied. The group was generally characterized as 
having a very unconventional appearance, a low employment 
1
oavid Gottlieb, "Poor Youth: A Study in Forced 
Alienatio:q," Journal of Social Issues 25 (Spring 1969): 91-120. 
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level, being transient, and coming from middle-class back-
grounds. Using the Omnibus Personality Inventory, the authors 
found a high degree of psychological homogeneity within the 
group, possibly due to self-selection factors involved in 
joining the subculture. Complexity and Impulse Expression 
scores were extremely high, typical of "Bohemiana." This 
indicates, according to Whittaker and Watts, a desire for 
self-gratification, self-expression, and new experiences. 
Another finding showed a stronger intellectual disposition 
among non-students than students. This conclusion was based 
on higher Autonomy, Religious Orientation, and Estheti~ism 
scores. The authors claim all of this points toward greater 
sophistication, independence of judgment, and a lack of con-
ventional thinking. The evidence is also viewed as indicating 
high levels of creativity, this based on high scores in 
Estheticism and Complexity. High Impulse Expression, and 
Femininity scores along with low Personal Integration scores 
among the non-students suggest a pattern common among creative 
individuals, according to the researchers. Finally, the non-
students were found to be socio-emotionally maladjusted in 
comparison with the student group. Whittaker and Watts 
speculate briefly about this in terms of psychological con-
flicts in addition to feelings of powerlessness, anomie, and 
1 . . 1 a 1enat1on. 
1
oavid Whittaker and William A. Watts, "Personality 
Characteristics of a Nonconformist Youth Subculture: A Study 
of the Berkeley Non-Student," Journal of Social Issues 25 
(Spring 1969): 65-89. 
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Bullough, testing alienation in the ghetto, studied 
two black middle-class groups of about one hundred each. 
one was from a largely white suburban region and the other 
from a typical ghetto area. Four scales were used in the 
study. One was a forced-choice scale measuring powerlessness, 
used in Seeman's study below. Srole's anomie measure was 
chosen as a second instrument. In addition, a factual test 
of ten items was developed to test knowledge of housing 
integration and legal housing rights of minorities. There 
was also a scale measuring the degree of ghetto orientation. 
This was constructed from information gathered in interview 
sessions. The research revealed that the integrated blacks 
expressed less alienation; they did not feel as powerless 
and had lower anomie scores. Their orientation was in the 
direction of society's mainstream rather than simply toward 
the black subculture's segregated institutions. Bullough 
contends that alienation in the ghetto has a circular quality. 
It is not simply the result of life in the ghetto, but it also 
1 
serves to hold people in the traditional residential pattern. 
Seeman investigated alienation as it related to social 
learning in a reformatory setting. Three types of information 
were given to the inmates. The information content included 
(1) descriptive input concerning the present reformatory 
situation, (2) knowledge regarding parole, and (3) facts 
relating to long-range opportunities fpr a non-criminal career. 
1Bonnie Bullough, "Alienation in the Ghetto," American 
Journal of Sociology 72 (January 1967): 469-78. 
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These three types of information differ primarily in their 
usefulness for controlling one's own destiny. There were 
eighty-five subjects in a study which used several kinds of 
data. Among them were a forty-item forced-choice test of 
powerlessness; a test of retention of the corrections infor-
mation given to the subjects; and background information 
concerning the subjects. The prediction that low-powerlessness 
subjects would evidence greater retention of parole informa-
tion (because this information gives the clearest implication 
of the possibility of control of one's destiny) was confirmed. 
Investigation of the subjects' background indicated that the 
results are not a function of intelligence or criminal history. 
Additionally; greater learning by the unalienated subjects was 
found to be related to achievement-oriented behavior both 
inside and outside the reformatory. Seeman argues that these 
findings have implications both for learning theory and the 
f 1 . . 1 consequences o power essness in contemporary society. 
Using a sample of 687 Catholic women from the Toledo, 
Ohio area, Neal and Groat studied the relationship of aliena-
tion to fertility. Included in the study were tests of power-
lessness, meaninglessness, normlessness, and social isolation. 
Neal and Groat found that 56 percent of the high-alienation 
subjects felt that their actual family size was larger than 
their conception of what would be an ideal number of members. 
1Melvin Seeman, "Alienation and Social Learning in a 
Reformatory," American Journal of Sociology 69 (November 1963): 
270-84. 
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The authors suggest that the ideal-actual discrepancy is due 
more to social-psychological barriers than to a difference 
in reward values regarding large families. One marked 
reversal concerning social isolation emerged. There was a 
consistent association of low social isolation with high 
fertility. The authors believe that social isolation is 
linked with a motivational factor concerning individual 
efforts toward social integration by means of having and 
rearing children. Catholic religious norms favoring pro-
creation may, in the authors' judgment, have the effect of 
encouraging fertility among those found to be low in social 
isolation. 1 
To conclude the review of the empirical studies of 
alienation, we return to Middleton's study, examining it 
from an empirical standpoint. Alienation is divided into 
six components: powerlessness, meaninglessness, normlessness, 
cultural estrangement, social estrangement, and estrangement 
from work. Middleton hypothesized that the various kinds of 
alienation are strongly correlated. He also hypothesized 
"that each type of alienation is directly related to those 
disabling social conditions that limit or block the attainment 
of culturally valued objectives~" Minority racial 
status and low educational attainment were the conditions used 
in testing this second hypothesis. 2 
1 Arthur G. Neal and H. Theodore Groat, "Alienation Cor-
relates of Catholic Fertility," American Journal of Sociology 
76 (November 1970): 640-73. 
2Middleton, "Alienation, Race, and Education," pp. 
97 3-77. 
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Middleton's sample included 207 whites and 99 blacks 
from a central Florida city with a population of approximately 
18,000. Based on a review of other empirical and conceptual 
studies of alienation, he constructed a six-item scale which 
tested each of his six components of alienation. 
In terms of his first hypothesis, with the exception 
of cultural estrangement, the intercorrelations of the com-
ponents are moderately strong, they ranged from .46 to .81. 
The author anticipated that cultural estrangement would not 
be strongly correlated with the other components. Its highest 
correlation was with normlessness at .31. 
The second hypothesis was confirmed as the percentage 
of blacks who felt alienated was much larger than the per-
centage of whites; and those of both races who had less than 
twelve years of education tended to be more alienated than 
those who had more. In fact, the most marked finding, accord-
ing to Middleton, concerns the pervasiveness of alienation 
found among the black respondents. 
In terms of reliability, the intercorrelations between 
the components (other than cultural estrangement) provide 
useful evidence. Middleton suggests that blacks may be highly 
culturally estranged in a number of ways other than from the 
popular culture of the mass media, and that they may even turn 
to this aspect of American culture for escape. 
Some support for validity is aiso reported. Before 
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the study was conducted, the six items were given without 
ident.if ication to a group of fourteen graduate students. 
These students were enrolled in a seminar dealing with 
sociological theory and were familiar through reading and 
discussion with the work of Durkheim, Merton, Srole, Nettler, 
Meier and Bell, 1 Seeman, and Dean in the areas of anomie 
and alienation. They worked independently, evincing little 
hesitation in classifying the items, and agreed unanimously 
regarding the kind of alienation represented by each item. 
The Present Study 
Having reviewed the historical, conceptual, and 
empirical aspects of alienation, the concept of social role, 
and· the dilemmas those in the role of black student confront 
in higher education, we now turn to the present study. The 
problem under investigation is black student alienation at 
small, private, liberal arts colleges. There is a dearth of 
literature on this matter, and hence, we are to some extent 
opening up new areas in the study of alienation. 
Middleton's study was reviewed last and most extensively 
because it is his alienation scale that is used in the study. 
There are a number of reasons for this. Middleton defines 
alienation from the largest number of component perspectives, 
and does so clearly. His definitions and subscales are firmly 
1 Dorothy L. Meier and Wendell Bell, "Anemia and Dif-
ferential Access to the Achievement of Life Goals," American 
Sociological Review 24 (April 1959): 190-91, cited by Mid-
dleton, "Alienation, Race, and Education," p. 973. 
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based on previous scholarly investigations of alienation. 
In addition, his alienation scale has evidence of statistical 
reliability as well as some validity support. Finally, 
Middleton has already used his instrument to test alienation 
among blacks. 
In the next chapter, the methods used in this study 
are presented in detail. 
CHAPTER III 
METHODS 
The population selected for this study was the black 
student population of a Midwestern college conference. The 
conference consists of nine small, private, sectarian, liberal 
arts colleges with black populations ranging from 19 to 108 
(see Table 1). The colleges' enrollments vary between 900 
for the smallest and 1,900 for the largest. They are ~pread 
over two states and are located in both urban and suburban 
settings. These attributes, in addition to the author's 
familiarity with the colleges, contributed to their being 
chosen as the target population. Due to the nature of the 
problem under investigation, the author attempted to study 
the entire population in an effort to gain information on the 
matter from the largest number of students possible. 
The sample used in the study then, is an availability 
rather than a random sample. This, however, does not inval-
idate the findings. For, as Mueller, Schuessler, and Costner 
state, "Notwithstanding their shortcomings, availability 
samples do yield significant information and insights." In 
addition, the same authors go on to say: "Availability samples 
are quite legitimate, so long as the inferences drawn from 
them are accompanied by reservations which are made necessary 
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by the ill-defined relation between universe and sample. 111 
As such, it is important that the generalizations derived 
from this study be regarded as tentative, as the study was 
conducted in one conference, in one region of the country. 
Nonetheless, certain of the findings may well have applica-
tion for other small and large colleges and universities also 
dealing with the problem of black student alienation. 
The reason for this being an availability sample 
centers on the extreme difficulty involved in gaining access 
to the type of data sought. The highly sensitive nature of 
the data itself, in addition to the fact that a white 
researcher is studying and seeking attitudinal information 
from a black population makes the carrying out of this type 
of study enormously problematic. The amount of effort expended 
in making possible the present study is testimony to this 
fact. The many problems involved may account for why such a 
vital topic as this has gone unresearched. The present study 
then, is a beginning step in the investigation of black 
student alienation at small, liberal arts colleges. 
The only other study of black small-college alienation 
is one conducted by the author. It is a case study of one of 
the colleges in the present study, using a twenty-item Likert 
scale designed by the author. The fact that the scale used in 
the case study was not the Middleton scale, makes any appli-
cation of its findings for the present study highly dubious. 
1 John H. Mueller, Karl T. Schuessler, and Herbert L. 
Costner, Statistical Reasoning in Sociology (Boston: Houghton 
Mifflin Co., 1970), p. 351. 
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Nonetheless, the results indicated a moderate degree of 
alienation, with males slightly more alienated than females, 
and underclassmen much more so than upperclassmen. This case 
study functioned as a pilot study for the present one. 
Procedure 
In the Spring of 1975 the author enlisted the aid of 
an administrator at one of the colleges in preliminarily 
soliciting agreements with each of the institutions to par-
ticipate in the study. All nine schools initially consented, 
after which questionnaires (see Appendix) with nine background 
variables (discussed below), in addition to the Middleton 
alienation scale, were sent to the appropriate officials at 
each school. Common social factors indicated in the litera-
ture, as well as suitability to the present study, served as 
criteria for choosing the background variables. 
Of the nine schools, eight responded. An exhaustive 
effort was made to get the data from the school which did not 
respond. The Dean of the college was contacted by mail and 
telephon~ in excess of ten times over a period of several 
months by the author and his administrative associate. During 
this time, personal assurances of cooperation were repeatedly 
given, but no data was ever received. The college involved 
has a total enrollment of 1,600 with a black enrollment of 66. 
That this college did not respond is an acknowledged limita-
tion of the study. However, even with these sixty-six black 
students excluded from the target population, over 50 percent 
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of the population responded (see Table 1). 
Collecting the data from the eight responding schools 
was a very difficult and time-consuming task. It required a 
myriad of telephone calls and other contacts with individuals 
at the various colleges. All schools were contacted at least 
five times. Officials at four of the colleges, A, D, E, and 
H (see Tables), oversaw the administration of the question-
naires and mailed the returns. Schools A, D, and H made 
special efforts to reach a high percentage of their black 
students and sent more than one set of returns. The question-
naires for school F were handled by a black student officer 
in its association of black students. The author traveled to 
the college to receive the returns personally from that indi-
vidual. There were difficulties from the outset with schools 
B and C, so the author, with the help of a black student aide, 
traveled to both schools and gathered the data firsthand. 
The author also personally gathered the data in school G. 
Description of the Responding 
Population 
In describing the schools and the responding popula-
tion, Table 1 presents data concerning the total college enroll-
ments, the black student enrollments at each school, and the 
number of males and females responding at each school. 
It is obvious from Table 1 that there is a large var-
iance among the schools in terms of black student enrollments, 
ranging from a high of 108 to a low of 19. The black enroll-
ment percentage is also wide. School D is high with 7.2 percent 
, 
TABLE 1 
DATA RELATED TO·THE COLLEGES, TARGET POPULATION, AND 
RESPONDENTS INVOLVED IN THE STUDY 
Colleges Respondents 
Percent. of 
Total Number of Percent. Black Black Not Number of 
College Enrollment Blacks Black Males Females Given Total Blacks in 
the College 
A 1,900 96 5.1 19 25 7 51 53.l 
B 1,200 64 5.3 21 12 2 35 54.7 
.i:o. 
co 
c 1,300 42 3.2 15 12 0 27 64.3 
D 1,500 108 7.2 14 26 5 45 41.7 
E 1,400 42 3.0 15 14 4 33 78.6 
F 900 41 4.6 13 6 1 20 48.8 
G 1,200 37 3.1 . 14 18 5 37 100.0 
H 1,900 19 1.0 8 10 1 19 100.0 
Total 11,300 449 4.0 119 123 25 267 59.5 
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of its student population being black, while black students 
at school H make up only 1 percent of the total student 
population. It is evident that black students constitute a 
rather small minority in this conference's schools. 
There is also a wide variance in the number of 
·respondents, ranging from fifty-one to nineteen. In terms 
of the percentage responding, 100 percent of the black 
students at schools G and H responded. The lowest response 
rate occurred in the case of school D with 41.7 percent. The 
267 respondents constitute fully 59.5 percent of the 449 black 
students enrolled at the eight schools. With the exclusion of 
the 66 black students at the non-responding school there is 
still a response rate of 51.8 percent. 
Finally, it may be noted that the responding popula-
tion is rather evenly divided along sex lines. Hence, findings 
which are based on all the respondents are not distorted by 
an imbalance in the male/female ratio of the responding popu-
lation. 
Table 2 categorizes the respondents by age, dividing 
the population into four age categories. 
As might be expected, the overwhelming majority of 
respondents are of college age--between seventeen and twenty-
two. Only 8.6 percent of the students are twenty-three or 
over. Almost half (45.7 percent) of the students are either 
nineteen or twenty. The second largest group is the twenty-
one to twenty-two year-old students at 27.3 percent. Only 
18.4 percent of the respondents are in the youthful seventeen 
to eighteen year-old group. 
, 
TABLE 2 
RESPONDENTS BY AGE 
Percentage Percentage Percentage Percentage Percentage 
College 17-18 19-20 21-22 23 and over Not Given Total 
A 13.8 54.9 27.4 3.9 o.o ( 7) (28) (14) (2) ( 0) ( 51) 
B 31. 4 40.0 22.9 5.7 o.o (11) (14) ( 8) ( 2) ( 0) (35) 
c 14.8 40.7 37.0 7.4 o.o ( 4) ( 11) (10) ( 2) ( 0) (27) U'1 
0 
D 13.3 62.2 20.0 4.4 o.o (6) ( 2 8) ( 9) ( 2) (0) ( 45) 
E 12.1 42.4 36.4 9.1 o.o ( 4) (14) (12) ( 3) ( 0) ( 33) 
F 15.0 55.0 30.0 0.0 0.0 (3) (11) ( 6) ( 0) ( 0) (20) 
G 24.3 29.7 18.9 27.0 0.0 ( 9) (11) ( 7) ( 10) (0) (37) 
H 26.3 26.3 36.8 10.5 o.o ( 5) ( 5) ( 7) ( 2) ( 0) (19) 
Total 18.4 45.7 27.3 8.6 o.o (49) (122) (73) (23) ( 0) (267) 
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Table 3 indicates the class standing of the students. 
There is a substantial amount of students in each of the four 
classes, with the smallest, the seniors, comprising 18 per-
cent of the total. The rest of the students are rather evenly 
divided among the remaining three classes, as freshmen, soph-
omores, and juniors, constitute 27.3, 22.8, and 27.7 percent 
of the respondents, respectively. 
In order to ascertain relationships between a measure 
of social class and the components of alienation, the respon-
dents were categorized by annual income level of head of 
family. Table 4 presents this data. 
With the exception of the more affluent over-$20,000 
group, all income categories have a sizable number of students 
in them. Apparently, however, students at these colleges are 
not characterized by extreme poverty as only 14.2 percent are 
in the under-$5,000 category. The largest group of students 
comes from families with incomes between $5,000 and $10,000 
as 31.8 percent of the respondents are in that group. The 
second largest category is the $10,000-to-$15,000 group with 
25.8 percent. Only 15.7 percent come from families in the 
$15,000-to-$20,000 range. 
In general, it is evident that these students are 
neither affluent nor destitute, but tend to be from low to 
lower-middle income backgrounds. 
Table 5 presents data concerning the respondents' col-
lege residence. The vast majority of respondents live on 











RESPONDENTS BY CLASS STANDING 
College Freshmen Sophomore Junior Senior Not Given Total 
A 17.6 31.4 39.2 9.8 2.0 ( 9) (16) (20) ( 5) (1) (51) 
B 48.6 20.0 14.3 14.3 2.9 ( 17) ( 7) (5) ( 5) (1) (35) 
c 18.5 18.5 29.6 33.3 0.0 ( 5) ( 5) ( 8) ( 9) ( 0) ( 27) 
(J1 
24.4 26.7 17.8 22.2 8.9 N D (11) (12) ( 8) (10) (4) ( 45) 
E 12.1 24.2 36.4 24.2 3.0 (4) ( 8) (12) ( 8) (1) ( 33) 
F 30.0 20.0 20.0 10.0 20.0 ( 6) ( 4) ( 4) ( 2) ( 4) (20) 
G 43.2 1;3. 5 29.7 13.5 0.0 (16) ( 5) ( 11) (5) ( 0) (37) 
H 26.3 21.1 31. 6. 21.1 o.o (5) ( 4) ( 6) (4) ( 0) (19) 
Total 27.3 22.8 27.7 18.0 4.1 ( 7 3) (61) (74) (48) (11) ( 2 6 7) 
1 
TABLE 4 
RESPONDENTS BY INCOME LEVELS 
Under $ 5,000- $10,000- $15,000- Over Not 
College $5,000 $10,000 $15,000 $20,000 $20,000 Given Total 
A 27.4 43.1 13.7 7.8 o.o 7.8 (14) ( 22) ( 7) ( 4) (0) ( 4) (51) 
B 11.4 37.1 28.6 14.3 2.9 5.7 ( 4) ( 13) (10) (5) (1) ( 2) (35) 
c 3.7 14.8 33.3 18.5 11.1 18.5 (1) ( 4) ( 9) ( 5) (3) ( 5) (27) 
U1 
w 
D 13.3 11.1 28.9 28.9 6.7 11.1 ( 6) (5) ( 13) ( 13) ( 3) ( 5) ( 45) 
E 12.1 39.4 24.2 15.2 3.0 6.1 (4) . ( 13) ( 8) ( 5) (1) (2) (33) 
F 10.0 55.0 20.0 15.0 0.0 0.0 ( 2) ( 11) ( 4) ( 3) (0) ( 0) ( 20) 
G 16.2 29.7 32.4 13.5 2.7 5.4 ( 6) (11) (12) ( 5) (1) ( 2) (37) 
H 5.3 31.6 31.6 10.5 0.0 21.1 ( 1) ( 6) ( 6) ( 2) ( 0) ( 4) (19) 
Total 14.2 31. 8 25.8 15.7 3.4 9.0 (38) (85) ( 6 9) (42) ( 9) (24) (267) 
l 
TABLE 5 
RESPONDENTS BY COLLEGE RESIDENCE 
College On Campus Off Campus Not Given Total 
A 66.7 31. 4 2.0 (34) (16) (1) (51) 
B 94.3 5.7 o.o (33) ( 2) ( 0) (35) 
c 85.2 7.4 7.4 ( 2 3) (2) ( 2) ( 2 7) 
86.7 6.7 6.7 U'1 D (39) ( 3) ( 3) (45) ~ 
E 60.6 39.4 o.o (20) ( 13) ( 0) ( 33) 
F 90.0 5.0 5.0 (18) (1) (1) (20) 
G 64.9 35.1 o.o (24) ( 13) ( 0) (37) 
H 84.2 10.5 5.3 (16) ( 2) (1) (19) 
Total 77.5 19.5 3.0 ( 20 7) (52) ( 8) (267) 
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it can safely be assumed that over three-fourths of the 
students in the sample are exposed to a rather complete small-
college subculture and hence can respond to more than simply 
the academic facets of the college experience. 
Table 6 gives information related to.religious 
affiliation or preference. By far the largest number of 
students--43.8 percent--are Baptist by affiliation or pref-
erence. It is interesting, however, that the second largest 
group is Roman Catholic with 13.5 percent. There is only one 
,. 
other stated religion with which a substantial number of 
students identify, the Methodist religion at 8.2 percent. 
Also of note is the fact that 21 percent of the respondents 
either identified with an unlisted religion, had no religious 
affiliation or preference, or did not respond to this item. 
Table 7 provides information regarding the students' 
home geographical background. In terms of geographical back-
ground, 79 percent of the students are from the city. It is 
evident that the colleges in this conference recruit black 
students primarily in the urban black centers rather than 
selectively seek the likely more middle-class suburban black 
students. 
Table 8 presents data concerning the political affil-
iation or preference of the students. The students over-
whelmingly identify with the Democratic Party as 53.9 percent 
claim such an affiliation. Only 2.6 percent are Republican, 
with 24.3 percent being Independent. Evidently the black 
students who attend these colleges are not unusually con-
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TABLE 6 
RESPONDENTS BY RELIGION 
..c: 
s:: () 
m 1--1 r-1 
·.-i ::l cu s:: .µ 1--1 ..c: .µ () 
() s:: CJ) QJ u Ul ·.-i .µ QJ 
QJ ·.-i m .µ ·.-i .µ ·.-i r-1 s:: :> 
tri r-1 ..c: H Ul res :>.. res i.... QJ cu ·.-i 
QJ s:: 0 Ul QJ ·.-i 0 ..Q QJ ..c: tri s:: H 0 r-1 
r-l cu ..c: ·.-i :S .µ ..c: Ul .µ u s:: QJ QJ QJ fl r-1 i:; .µ ~ ~ .µ QJ ·.-i m :> :S s:: .µ 0 0 cu QJ ::l QJ H s:: 4-1 :> 0 0 0 0 
u p:; u t-:i ...:I P'.l ~ A< ::i 0 µ:i u 0 z z E-i 
A 7.8 2.0 5.9 64.7 3.9 o.o o.o 0.0 3.9 11.8 o.o 
(4) (1) (3) (33) (2) ( O) ( 0) ( 0) (2) ( 6) ( 0) (51) 
B 25.7 0.0 o.o 37.1 11.4 8.6 2.9 0.0 14.3 o.o o.o 
(9) ( O) ( O) (13) (4) (3) (1) ( 0) ( 5) ( O) ( O) (35) 
c 14.8 0.0 22.2 37.0 7.4 0.0 o.o o.o 3.7 7.4 7.4 
(4) ( O) (6) (10) ( 2) ( 0) (O) ( 0) ( 1) (2) (2) (27) 
D 20.0 2.2 6.7 26.7 8.9 2.2 11.l 2.2 11.1 6.7 2.2 
( 9) ( 1) (3) (12) (4) ( 1) (5) (1) ( 5) ( 3) (1) (35) 
E 9 .. 1 0.0 o.o 39.4 15.2 9.1 3.0 0.0 9.1 6.1 9.1 
(3) ( 0) ( O) (13) (5) (3) (1) ( 0) (3) (2) (3) ( 33) 
F 10.0 0.0 5.0 50.0 15.0 0.0 o.o o.o 5.0 15.0 o.o 
(2) ( 0) (1) (10) (3) ( 0) ( 0) ( O) (1) (3) ( O) ( 20) 
G 13.5 2.7 0.0 48.6 2.7 0.0 2.7 10.8 8.1 10.8 0.0 
(5) (1) ( 0) (18) (1) ( 0) (1) (4) (3) (4) ( O) (37) 
H o.o 0.0 o.o 42.1 5.3 0.0 o.o o.o 36.8 15.8 o.o 
( O) ( 0) (0) (8) ( 1) ( 0) ( 0) (O) (7) (3) ( 0) (19) 
Total 13.5 1.1 4.9 43.8 8.2 2.6 3. 0 . 1. 9 10.l 8.6 2.2 




RESPONDENTS BY GEOGRAPHICAL BACKGROUND 
Percentage Percentage Percentage Percentage 
College City Suburb Rural Not Given Total 
A 94.1 o.o 5.9 o.o (48) ( 0) ( 3) ( 0) (51) 
B 71.4 17.1 o.o 11.4 (25) ( 6) ( 0) ( 4) (35) 
c 85.2 7.4 7.4 0.0 ( 2 3) ( 2) ( 2) ( 0) (27) 
U'l 
-..] 
D 77.8 15.6 4.4 2.2 (35) ( 7) ( 2) (1) ( 4 5) 
E 66.7 24.2 9.1 0.0 (22) ( 8) ( 3) ( 0) (33) 
F 70.0 20.0 10.0 0.0 (14) ( 4) ( 2) ( 0) (20) 
G 83.8 10.8 5.4 0.0 (31) ( 4) ( 2) ( 0) (37) 
H 68.4 21.1 10.5 0.0 ( 13) ( 4) ( 2) ( 0) (19) 




RESPONDENTS BY POLITICAL AFFILIATION 
College Republican Democrat Independent Other Not Given Total 
-
A 2.0 68.6 19.6 7.8 2.0 (1) (35) (10) ( 4) (1) (51) 
B 2.9 42.9 20.0 17.1 17.1 (1) (15) ( 7) ( 6) ( 6) (35) 
c 3.7 51. 9 18.5 14.8 11.1 (1) (14) ( 5) ( 4) (3) (27) 
U'I 
o.o 62.2 33.3 2.2 2.2 CX) D (0) ( 2 8) (15) (1) (1) ( 45) 
E 6.1 36.4 30.3 21. 2 6.1 ( 2) (12) (10) (7) ( 2) (33) 
F 5.0 60.0 10.0 20.0 5.0 (1) (12) ( 2) (4) (1) (20) 
G 2.7 51. 4 29.7 16.2 0.0 (1) ( 19) (11) ( 6) ( 0) (37) 
H o.o 47.4 26.3 5.3 21.1 (0) ( 9) (5) (1) ( 4) (19) 
Total 2.6 53.9 24.3 12.4 6.7 (7) (144) (65) ( 3 3) ( 18) (267) 
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servative, at least from a political standpoint. 
Table 9 categorizes the students according to college 
major or anticipated major. The largest number of students 
are in Business and Social Science majors with 22.5 and 26.2 
percent respectively. Teaching, with 17.6 percent, is the 
only other stated major with a substantial number of students 
in it. 
In general, the students are rather widely distributed 
over a variety of major fields, with no single major dominating. 
Middleton Alienation Scale 
As mentioned previously, the Middleton alienation 
scale was used as the measure for the dependent variables. It 
consists of six statements with which the respondent agrees or 
disagrees. Agreement with the statement indicates alienation. 
Each statement tests a different component of alienation. The 
statements, with the component tested by each in parentheses, 
are as follows: 
I 
1. "There is not much that I can do about most of the 
important problems that we fa:ce today" (powerlessness). 
2. "Things have become so complicated in the world today 
that I really don't understand what is going on" 
(meaninglessness). 
3. "In order to get ahead in the world today, you are 
almost forced to do some things which are not right" 
(normlessness). 
4. "I am not much interested in the TV programs, movies, 




RESPONDENTS BY MAJOR 
Social 
College Business Nursing Teaching Humanities Science Other Not Given Total 
A 35.3 0.0 21.6 7.8 25.5 7.8 2.0 ( 18) ( 0) (11) ( 4) ( 13) ( 4) (1) (51) 
B 22.9 o.o 22.9 5.7 28.6 17.1 2.9 ( 8) ( 0) ( 8) (2) (10) ( 6) (1) (35) 
c 18.5 3.7 11.1 18.5 22.2 22.2 3.7 ( 5) (1) (3) ( 5) ( 6) ( 6) (1) ( 27) 
°' 24.4 8.9 17.8 11.1 31.1 o.o 0 D 6.7 (11) ( 4) (8) ( 5) (14) (3) ( 0) ( 45) 
E 18.2 3.0 18.2 9.1 36.4 15.2 0.0 ( 6) ( 1,) ( 6) ( 3) (12) (5) ( 0) (33) 
F 35.0 10.0 20.0 o.o 10.0 25.0 0.0 ( 7) ( 2) ( 4) ( 0) ( 2) (5) ( 0) (20) 
G 13.5 32.4 8.1 5.4 13.5 27.0 0.0 (5) ( 12) ( 3) ( 2) ( 5) (10) ( 0) (37) 
H 0.0 0.0 21.1 5.3 42.1 15.8 15.8 (0) ( 0) ( 4) (1) ( 8) ( 3) ( 3) ( 19) 
Total 22.5 7.5 17.6 8.2 26.2 15.7 2.2 (60) (20) ( 4 7) ( 2 2) (70) ( 42) ( 6) (267) 
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5. "I often feel lonely" (social estrangement}. 
6. "I don't really enjoy most of the schoolwork that I 
d~ but I feel that I must do it in order to have other 
1 things that I need and want" (estrangement from work}. 
In terms of the measurement of variables, other than 
age and income level, both independent and dependent variables 
are measured at the nominal level. Therefore it was decided 
that chi-square analyses would be the most appropriate sta-
tistical tool for this type of data. 
Hypotheses 
Using the Middleton scale, and the identifying var-
iables discussed above, the following broad hypotheses were 
tested: 
1. The relationship between sex and each of the six com-
ponents of alienation; 
- 2. The relationship between age and each of the six com-
ponents of alienation; 
3. The relationship between class standing and each of 
the six components of alienation; 
4. The relationship between annual income of the head of 
the family and each of the six components of aliena-
tion; 
5. The relationship between college residence and each· of 
the six components of alienation; 
l' The word, school, was added to this statement in order 
to clarify the kind of work to which the author wanted the 
respondents to react. 
62 
6. The relationship between religion and each of the six 
components of alienation; 
7. The relationship between geographical background and 
each of the six components of alienation; 
8. The relationship between political affiliation and each 
of the six components of alienation; 
9. The relationship between college major and each of the 
six components of alienation. 
The data which resulted from the testing of these 
hypotheses is presented and analyzed in the next chapter. 
CHAPTER IV 
PRESENTATION AND ANALYSIS OF DATA 
This chapter analyzes the data from the study. Each 
of the nine identifying variables is cross-tabulated with 
the alienation items in the scale. The data is presented 
in tabular form throughout the chapter with chi-square and 
level of statistical significance reported. 
The reader will notice that there is a rather ~ven 
balance by sex; most of the respondents are between the ages 
of nineteen and twenty-two; few subjects are from families 
with incomes in excess of $20,000; the vast majority live on 
campus and are from urban backgrounds; and finally, the 
largest number of subjects are Baptist by religion and Demo-
cratic politically. 
We now turn our attention to Table 10, which presents 
the data concerning the total population's response to each 
of the six items of alienation. 
f:: preliminary analysis of Table 10 reveals that the 
results of each item are rather clearcut in the direction of 
agreement (alienation) or disagreement (non-alienation) • In 
fact, the smallest margin occurs in the case of item 3 and that 
spread was fully 23 percent--60.7 to 37.1. On the other hand-, 




RESPONSES OF TOTAL POPULATION BY ALIENATION ITEMS 
Alienation Items 
1 2 3 4 5 6 Total 
Percentage 30.3 23.2 60.7 30.0 ~8 61.4 40.1 Agree 
Number (81) (62) (162) (80) ( 9 3) (164) (642) 
Percentage 68.9 75.7 37.1 68. 2 .J 63.3 36.0 58.2 Disagree 
°' Number (184) (202) (99) (182) ( 16 9) ( 9 6) ( 9 32) ii::. 
Percentage 0.7 1.1 2.2 1. 9 1. 9 2.6 1.7 No Response 
Number ( 2) (3) ( 6) ( 5) ( 5) (7) (28) 
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the greatest consensus--75.7 to 23.2, a range of 52 percent. 
In general, it might be said that there was a good degree of 
similarity in response among the subjects, although by no 
means unanimity. 
In terms of alienation, the least amount of aliena-
tion was registered on item 2 ("Things have become so com-
plicated in the world today that I really don't understand 
what is going on"--meaninglessness) as 75.7 percent of the 
respondents disagreed with it. Apparently these black students 
feel they do have an accurate mental view of what is going on 
and are not unduly confused by the complexities of the age. 
This sense of perspective may be due to the fact that they 
are in a learning environment with peers who are undergoing 
very similar experiences and are able to share them with these 
associates. rhe fact that each school has some sort of black 
student organization may also be involved here. These asso-
ciations have the effect of bringing the black students to-
gether in the task of critically appraising the academic and 
social environment of which the black student is a part, with 
the aim of ushering in the needed changes and reforms. One 
might also argue that as this is a sample of black college 
students, we are encountering a curious, learning-oriented 
group of people who are motivated, at least in part, to under-
stand their local and national milieu. 
There was also little alienation expressed in the 
case of item 1 ("There is not much that I can do about most 
of the important problems that we face today"--powerlessness) 
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with only 30.3 percent in agreement as opposed to 68.9 in 
dissent. Evidently these minority students do not feel 
defeated or without control of their own destiny. This may 
be due in part to the fact that this is a sample of "win-
ners"--individuals who have succeeded in the educational 
system at least to the extent of their making it into college. 
In that respect they have already evidenced personal power 
of achievement. In addition, the college subculture may also 
contribute to their not feeling powerless. Black students, 
as an organized group, are not only visible, but especially 
since the turbulent 1960's, are frequently viewed as a potent 
group to be reckoned with by students, faculty, and administra-
tion on campus. In any case, this population does not appear 
to suffer from a sense of sociopolitical impotency. 
Item 4 ("I am not much interested in the TV programs, 
movies, or magazines that most people seem to like"--cultural 
estrangement} also elicited little alienation with 68.2 per-
cent disagreeing as opposed to 30 percent registering 
agreement. 
standpoint. 
This is an unexpected finding from the author's 
With the many charges that especially TV program-
ming is irrelevant to minorities and WASP-dominated in both 
casting and content, one might anticipate a greater degree 
of agreement with this item. Instead a sizable degree of 
acculturation is evidenced here as blacks seem to find the 
media culture interesting. However, this response may not 
necessarily mean that blacks find the mass culture all that 
fascinating, but rather that for many of them, due to low 
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economic status and/or minority group membership, leisure-
time alternatives to TV, movies, and popular magazines are 
limited, and hence at least a minimal interest in these media 
is developed. It should also be noted that in Middleton's 
study, cultural estrangement did not correlate strongly with 
the other alienation items. 
The other item which received a non-alienation response 
is item 5 ("I often feel lonely"--social estrangement). This 
is rather encouraging as blacks at these schools find them-
selves a rather small minority (see Chapter III, Table 1) and 
as such, could experience considerable loneliness. However, 
the aforementioned fact that the college environment contains 
peers whose life experience is very similar and black organi-
zations which provide opportunities for interaction and sup-
port may contribute to the eradication of a sense of social 
estrangement. This finding may also suggest that interracial 
relationships exist to a considerable degree, thereby reducing 
social distance between the students. But there is no cer-
tainty that this is the case. There is, however, a basis for 
this possibility, because equal-status interaction (as is 
the case for black and white college students) has been found 
by Watson and Johnson among others to be among the most ef-
fective conditions for the elimination of prejudice. 1 
Alienation was the strongest on item 6 ("I don't 
' 1Goodwin Watson and David Johnson, Social Psychology: 
Issues and Insights (Philadelphia: J. B. Lippincott Co., 
1972)' p. 217. 
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really enjoy most of the school work that I do, but I feel 
that I must do it in order to have other things that I need 
and want"--estrangement from work) with 61.4 percent agreeing 
as opposed to 36 percent not in accord. Apparently these 
students are in college for primarily instrumental reasons, 
although such may also be the case for many white students. 
Nonetheless, the academic atmosphere has not succeeded in 
stimulating intrinsic interest in the various subject matter, 
something that is widely lamr . ted by teachers of black 
students at all levels. The white-dominated academic sub-
culture is apparently too alien to these black students for 
them to feel fully attuned to it. 
Another disturbing finding centers on item 3 ("In 
order to get ahead in the world today, you are almost forced 
to do some things which are not right"--normlessness) as 
60.7 percent registered agreement as against 37.1 who dis-
agreed. Evidently these students feel the normative road to 
success is riddled with too many barriers to realistically 
expect success by following it scrupulously. In other words, 
for these students the American Dream is not fully operative, 
the system does not work in the purest sense of the term. 
When compared to item 1 (powerlessness), this finding sug-
gests somewhat of a Watergate mentality--that opportunities 
for influence and self-determination do exist, but not if 
one keeps his activities strictly within the guidelines of 
the prevailing normative structure. This finding may have 
implications for cheating as well as other unauthorized 
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activities. In any case, it should be noted that this view 
may reflect more a sense of realism than counternormative 
attitudes, and may indeed be shared by many of the respondents' 
white counterparts. 
An initial general profile of the black student 
emerges as one who seems reasonably well-adjusted socially 
and who finds the popular culture fairly stimulating: he has 
a sense of awareness of the sociopolitical environment and 
feels a sense of control of his own fate. Nevertheless, he 
sees the norms of society as forces which inhibit rather than 
augment opportunities for personal success. Finally he views 
college in instrumental {perhaps vocational) rather than 
academic terms. 
Table 11 presents the data by sex. At first glance 
one notices that the sample is quite evenly divided with an 
almost equal number of males and females. In addition, the 
responses of the two groups are in the same direction on all 
six items. The general pattern, then, is one of consensus 
despite some marked differences. 
In terms of the low-alienation items, greatest uni-
formity existed in the case of item 2 {meaninglessness) with 
80.3 percent of the males disagreeing as against 74.8 percent 
of the females. Apparently both sexes rather strongly reject 
a sense of meaninglessness or confusion. Item 1 {powerless-
ness) also revealed a rather small disparity--66.7 percent of 
the males disagreed while 74 percent of the females dis-
sented. Although the difference is small, it is notable that 
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TABLE 11 
ALIENATION BY SEX 
Alienation Items 
1 2 3 
Percent Percent 
Agree Disagree Total A D T A D T 
-
Males 33.3 66.7 19.7 80.3 64.7 35.3 
(39) (78) (117) (23) (94) (117) (7 5) (41) (116) 
Females 26.0 74.0 25.2 74.8 61.5 38.5 
(32) (91) (123) (31) (92) (123) (75) (47) (122) 
-
Total (71) (169) (240) (54) (186) (240) (150) (88) (238) 
2 1.2099 . .7633 .1396 x = 
p = .2714 .3823 .7087 
71 
4 5 6 
A D T A D T A D T 
35.7 64.3 27.6 72.4 69.0 31. 0 
(41) (74) (ll5) (32) (84) (116) (80) (36) (ll6) 
22.1 77. 9 45.5 54.5 54.6 45.4 
(27) (95) (122) (55) ( 66) (121) ( 65) ( 54) (119) 
(68) (169) (237) (87) (150) (237) (145) (90) (235) 
4.6495 7. 3877 4.5253 
.03ll .0066 .0334 
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females feel even less powerless than males. The smallness 
of the differences, however, makes it hardly prudent to attempt 
to account for the disparity. 
Item 4 (cultural estrangement) is another matter as 
females opposed this item 77.9 percent of the time, while 
males registered a 64.3 percent disagreement--a 13 percent 
margin. This difference reaches a .03 level of significance. 
The females' greater interest in the popular culture may be 
due to a number of factors. For one, it may simply be related 
to the amount of time spent watching TV and reading magazines 
as a result of greater social isolation (discussed next). 
Indeed, more time spent in the dormitory or at home owing to 
a lack of transportation and social opportunities may be 
very· much involved. In terms of magazines, females may simply 
read more than males and hence develop a greater interest in 
the books and magazines of the day. Despite this difference, 
one should not forget that males, as a who+e, did reject this 
component as well. 
Item 5 (social estrangement) showed an even greater 
disparity, with 72.4 percent of the males disagreeing compared 
to 54.5 percent of the females. This 18 percent difference is 
significant at the .01 level. It indicates that although 
neither sex claims to be very lonely, males find themselves 
much less so than females. The college subculture may be more 
conducive for males in general, but especially for the black 
males who participate in intercollegiate athletics. These 
students are able to etch out a clear social identity, have a 
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basis for a number of intra and interracial relationships as 
well as opportunities for travel. The dating tradition which 
makes it normative for males to approach females rather than 
vice-versa may also be at work here, as males are able to seek 
out heterosexual relationships more freely than females and so 
maximize their chances for desirable affiliative experiences. 
Furthermore, interracial dating among college students favors 
black males as interracial alliances are much more likely to 
include black males than females. This latter point is, in 
the observation of the author as well as others, a problem of 
considerable magnitude for black coeds and limits their oppor-
tunities for socializing in a vital area of college life. 
In terms of the high-alienation items, there was little 
difference on item 3 (normlessness) with males and females 
agreeing at 64.7 and 61.S percent respectively. Worthy of 
note is that normlessness does not seem to discriminate along 
sex lines. Traditional notions of greater. patterns of social 
conformity among females are not confirmed here, as an almost 
equal number of males and females feel that success requires 
normative shortcuts. 
Item 6 (estrangement from work) divides sharply along 
sex lines with 69 percent of the males in agreement as com-
pared to 54.6 percent of the females--a difference of about 
14 percent. This difference reaches a .03 significance level. 
The author's personal observation that black females tend to 
be more academically oriented than males is supported here. 
Perhaps social estrangement is a factor with the males' greater 
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tendency toward social involvement having the effect of 
cutting into their time devoted to academic pursuits. It 
would be interesting to determine sex differences in grade 
point averages, for if they indicate feminine superiority 
(as the author would hypothesize) this greater success could 
contribute to the development of more intrinsic interest in 
the subject matter studied as well as vice-versa. In any 
case, it is well to bear in mind that despite the disparity 
on this item, females as a group, did agree with this item 
and hence can be judged as estranged from their school work. 
In conclusion, males evidence slightly more powerless-
ness and normlessness, and significantly more cultural 
estrangement and estrangement from work than females. Coeds, 
on the other hand, showed a slightly greater sense of meaning-
lessness, and significantly more social estrangement than 
their male counterparts. 
Table 12 presents the data by age groups. Some of 
the cells are small due to a dearth of seventeen year-olds 
as well as a lack of students over twenty-one. Again, the 
general pattern is one of consistency as in the case of items 
2 and 4 all groups responded in the same direction; on items 
5 and 6 the same is true except for one 50 percent group on 
each item, and on item 3 the direction is similar except for 
the three students in the seventeen-year-old group. 
Turning to the low-alienation items, all except the 
three, twenty-three-year-olds disagreed with item 1 (power-




ALIENATION BY AGE 
Alienation Items 
1 2 3 
Percent Percent 
Agree Disagree Total A D T A D T 
17 0.0 100.0 0.0 100.0 33.3 66.7 
( O) (3) (3) (0) (3) (13) ( 1) (2) ( 3) 
18 30.4 69.6 33.3 66.7 58.7 41. 3 
(14) (32) (46) (15) (30) ( 45) (27) (19) (46) 
19 23.7 76.3 13.8 86.2 56.1 43.9 
(14) (45) (59) (8) (50) ( 58) (32) (25) (57) 
20 34.9 65.1 27.0 73.0 69.4 30.6 
(22) (41) ( 63) ( 17) (46) ( 63) (43) (19) ( 62) 
21 28.8 71. 2 22.6 77 .4 64.2 35.8 
(15) ( 3 7) (52) (12) ( 41) (53) ( 34) (19) ( 53) 
22 42.1 57.9 42.l 57.9 63.2 36.8 
(8) (11) (19) (8) (11) (19) (12) (7) (19) 
23 50.0 50.0 25.0 75.0 75.0 25.0 
( 4) ( 4) (8) (2) ( 6) (8) ( 6) (2) (8) 
Over 26.7 73.3 0.0 100.0 53.8 46.2 
23 (4) (11) (15) ( 0) ( 15) (15) (7) ( 6) (13) 
Total (81) (184) (265) (62) (202) (264) (162) ( 99) (261) 
2 5.9791 15.1120 4.5721 x = 
p = .5422 .0346 .7120 
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4 5 6 
A D T A D T A D T 
33.3 66.7 o.o 100.0 66.7 33.3 
(1) (2) (3) ( O) (3) (3) (2) ( 1) (3) 
24.4 75.6 42.2 57.8 70.5 29.5 
(11) (34) (45) ( 19) (26) (45) (31) (13) (44) 
18.6 81.4 43.1 56.9 52.6 47.4 
(11) (48) ( 59) (25) (33) (58) (30) (27) (57) 
41. 9 58.l 33.3 66.7 65.1 34.9 
(26) (36) (62) (21) ( 42) (63) (41) ( 22) ( 63) 
29.4 70.6 23.5 76.5 65.4 34.6 
(15) (36) ( 51) (12) (39) (51) (34) . (18) (52) 
42.l 57.9 36.8 63.2 73.7 26. 3 
(8) (11) ( 19) (7) (12) ( 19) (14) ( 5) (19) 
37.5 62.5 50.0 50.0 50.0 50.0 
(3) (5) ( 8) (4) (4) (8) (4) (4) (8) 
33.3 66.7 33.3 66.7 57.1 42.9 
(5) (10) (15) (5) (10) (15) (8) (6) (14) 
(80) (182) (262) (93) (169) (262) (164) (96) (260) 
9.9980 8.1051 5.6595 
.1887 .3234 .5800 
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and nineteen year-olds) disagreed more strongly, possibly 
evidencing the high aspirations and idealism typical of many 
students who are relatively new to the college experience. 
The twenty-two and twenty-three-year-old groups tended more 
toward alienation. One might suggest that a bit of idealism 
may have worn off at this age making them less certain of 
their personal power. In addition, the reference group of 
these students may no longer be fellow college students, but 
rather the larger society which many may be anticipating re-
entering. The over-twenty-three group reversed the trend with 
73.3 percent disagreeing. This could well be due to older 
students who may be entering college late but view college as 
significantly changing their occupational and economic status 
and hence giving them a greater sense of social significance. 
The majority of students disagreed with item 2 (meaning-
lessness). There is little to comment on here except for the 
twenty-two-year olds whose disagreement reached only 57.9 per-
cent. Again, this age group may be seeing the end of their 
college career at hand, and are now turning their attention 
to wider society where life may seem much more complex and 
difficult. Striking, however, is the fact that all fifteen 
of the over-twenty-three group rejected this item. These 
students may conceivably have entered college after carefully 
assessing the "outside world" and hence have real direction 
and meaning. This ·was the only item which reached a level of 
statistical significance--.03. 
Item 4 (cultural estrangement) was also unanimously 
opposed. Younger students tended to feel less culturally 
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estranged than older students. However, TV, movies, and 
magazines may be geared more toward the youth culture than 
the adult college population. 
None of the groups evidenced much social estrangement 
(item 5). Nevertheless, an interesting pattern emerges here, 
one which seems to conflict with the findings of Table 12. The 
least socially estranged are the twenty, twenty-one, and twenty-
two-year-old groups, while those younger and older indicate 
some degree of social isolation. This is likely due to adjust-
ment factors. Many of the younger students may be finding it 
more difficult to settle into the alien white college environ-
ment. Those in the twenty-to-twenty-two range have undergone 
a significant degree of socialization into college life and 
so may feel more assimilated. The older students may feel less 
in tune with the college youth environment. With fewer peers 
their own age, even fewer activities geared to their interests, 
and a tendency to look beyond college into the larger adult 
world, it seems surprising that they did not exhibit even 
greater alienation here. In addition, this older group no 
longer contains the potential college "dropout'' and hence the 
socially estranged among them are likely to remain in school. 
In terms of the high-alienation items, there is sup-
port among all groups (except for the three, seventeen-year-
old subjects) with item 3 (normlessness). The general pattern 
seems to be one of increasing agreement with age except for 
those over twenty-three. Apparently skepticism toward norms 
tends to increase with age as idealism evaporates. However, 
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for those over twenty-three the college experience may be 
regarded as a valued opportunity for future success a bit 
later in life. That a white, middle-class institution, one 
which typifies the wider culture's norms, provides this oppor-
tunity may be a factor in their lesser degree of alienation 
in terms of normlessness. 
Although no group disagreed with item 6 (estrangement 
from work), the twenty-three-year-olds were evenly divided on 
it. In addition, there was no pattern evident here either. 
What seems surprising is that the twenty-two-year-olds were 
the most alienated. Perhaps this is due to an impatience 
with the college experience and an anticipation of leaving 
it in the relatively near future, causing them to go through 
the motions academically. Even though the over-twenty-three 
group was not highly alienated--.57.1 percent--it is interesting 
that they were even that alienated. Apparently, college, even 
for them, does not stimulate much in the way of a scholarly 
attitude but is rather a means to an end. 
In summary, the nineteen-year-olds evidenced little 
alienation along the lines of powerlessness, meaninglessness, 
and cultural estrangement; and less than most on normlessness 
and estrangement from work. The twenty-two-year-olds indi-
cated a comparatively high degree of alienation on powerless-
ness, normlessnes~, cultural estrangement, and estrangement 
from work. They did not show comparatively low alienation 
on any item. Those over twenty-three strongly rejected the 
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powerlessness and meaninglessness components, while not 
registering high alienation on any of the items. 
Table 13 presents data related to class standing. 
There are a sizable number of respondents in each class 
making comparison less problematic. Once again, there is 
uniformity in direction among the groups on each item. 
Although differences do exist, none reach a .05 level of 
significance. 
Among the low-alienation items, there is a sizable 
break of seniors away from the other classes on item 1 (power-
lessness). As in the case of the age groups, this may be due 
to a tendency to compare oneself more with the general popu-
lation than the college population. Indeed it is logical that 
a student is likely to feel more powerless when viewing him-
self against the background of the larger culture than in 
terms of the college subculture. This, coupled with a reduc-
tion of the idealism typical of younger students, may well 
account for the better than 10 percent disparity between the 
seniors and the other classes. 
On item 2 {meaninglessness) there is little difference 
among the classes, although the seniors again disagreed a bit 
less strongly. There is, however, nothing striking here in 
terms of disparity as all the groups were strongly opposed. 
Item 4 {cultural estrangement) also yielded little 
difference by class except that freshmen were strongest in 
their opposition with 76.4 percent. This result is consistent 
with the younger students by age and may be related to a lesser 
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TABLE 13 
ALIENATION BY CLASS STANDING 
Alienation Items 
1 2 3 
Percent Percent 
Agree Disagree Total A D T A D T 
Freshmen 27.4 72.6 23.6 76.4 58.3 41. 7 
(20) (53) (7 3) (17) (55) (72) (42) (30) (72) 
Sophomores 29.5 70.5 25.0 75.0 62.7 37.3 
(18) (43) (61) (15) (45) (60) ( 37) ( 22) (59) 
Juniors 27.4 72.6 20.3 79.7 67.1 32.9 
(20) (53) (73) (15) (59) (74) (49) ( 24) ( 7 3) 
Seniors 40.4 59.6 29.8 70.2 67.4 32.6 
(19) (28) (47) (14) ( 33) (47) (31) (15) (46) 
Total (77) (177) (254) (61) (192) (253) (159) (91) (250) 
x2 
== 2.8815 1. 4599 1. 5598 
p = .4103 .6915 .6685 
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4 5 6 
A D T A D T A D T 
23.6 76.4 35.6 64.4 67.6 32.4 
(17) (55) (7 2) ( 26) (47) (73) (48) (23) (71) 
34.4 65.6 40.7 59.3 65.5 34.5 
(21) (40) ( 61) (24) (35) (59) (38) (20) (58) 
31. 9 68.1 28.8 71.2 56.2 43.8 
( 23) (49) (72) (21) (52) (73) (41) (32) ( 7 3) 
28.3 71. 7 41.3 58.7 66.0 34.0 
(13) (33) (46) ( 19) (27) (46) (31) (16) (47) 
(74) (177) (251) (90) (161) (251) (158) (91) (249) 
2.1539 2.7870 2.4340 
.5411 .4257 .4873 
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involvement with other adult-oriented activities related to 
academics, preparation for future occupation, and so on. 
On item 5 (social estrangement), freshmen and juniors 
registered the least alienation while sophomores and seniors 
tended to disagree less strongly. This is an interesting 
finding. One could suggest that freshmen are enjoying their 
new college experience and adjusting to it socially. Juniors, 
who are very much in the middle of their college experience, 
may be at the peak of their socialization into the college way 
of life. Seniors, though not alienated as a whole, may be 
beginning to disengage themselves from the college milieu. 
In addition, seniors frequently live in apartments rather than 
dormitories and so have limited interactions with their peers. 
That sophomores would lean more toward alienation than fresh-
men seems, on the face of it, somewhat puzzling. Sophomores, 
however, may be a genuinely in-between group. On one hand, 
the initial excitement of college has dissipated while, on 
the other, socialization into college life may not yet be com-
plete for many. Interestingly, sophomores also evidenced the 
greatest degree of alienation in the previously mentioned case 
study conducted by the author. 
In terms of the high-alienation components, there are 
increasing levels of alienation regarding normlessness (item 
3) as one climbs the class standing ladder. This again is 
generally consistent with the age findings and a tendency to 
view success as a goal which is difficult to reach if normative 
conformity is expected. Evidently, colleges can hardly take 
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credit for developing character in the normative sense of the 
term. 
Item 6 (estrangement from work) showed little class 
standing difference except in the case of juniors. That 66 
percent of the seniors are estranged from their school work 
is disillusioning as the college experience has obviously not 
succeeded in developing a genuinely academic orientation for 
most students. One might expect alienation on this component 
for freshmen and sophomores who are only beginning their 
studies, but one could also hope that seniors would feel 
differently. It is difficult to account for the lesser degree 
of alienation on the part of juniors, except that perhaps 
many may be just entering their major and minor studies, and 
are still enthusiastic about them. If this is true, it is 
regrettable that their scholarly appetites may be lessened by 
the following year. It is less disillusioning, however, when 
one considers that by the senior year the desire to graduate 
may simply be taking precedence over all other educational 
pursuits, causing the senior to think more in terms of ful-
filling remaining requirements than gaining knowledge. 
In short, juniors are the least alienated in terms 
of powerlessness, meaninglessness, social isolation, and 
estrangement from work. Freshmen are low in powerlessness, 
normlessness, and cultural estrangement. Seniors are generally 
' 
more alienated. They are the most alienated along the lines 
of powerlessness, meaninglessness, normlessness, and social 
estrangement. 
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Table 14 concerns data as it relates to income levels 
of parents. The largest number of respondents fall in the 
$5,000-to-$10,000 category, although (with the exception of 
the over-$20,000 bracket) each of the categories contains a 
fair number of subjects. Despite the paucity of cases, the 
over-$20,000 group is striking in its response pattern, as 
it was not in the direction of alienation on any of the items. 
On item 1 (powerlessness) we find the over-$20,000 
group in greatest (88.9 percent) disagreement with the state-
ment. This is hardly surprising as this fairly high-income 
group likely has little reason to feel powerless. Minority 
status apparently has not prevented their families from 
achieving economic stability and hence these students come 
out of an at least middle-class financial background, one 
which is not likely to produce feelings of victimization. 
The $5,000-to-$10,000 group moved the closest to 
alienation on this item--only 56.5 percent disagreed. 
Although some might expect the under-$5,000 group to evidence 
the greatest amount of alienation here, it is possible that 
students corning from this group feel they have personally 
escaped the ensnarement of poverty and as such feel con-
fident that they can overcome other barriers in making a 
substantial impact on their society. Those in the $5,000-
to-$10,000 group, by contrast, have had a life of "just 
making it." They are surviving, but precariously so, in an 
inflated economy. As such they are acutely aware of the 
difficulties involved in making a mark (at least financially) 
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TABLE 14 
ALIENATION BY INCOME 
Alienation Items 
1 2 3 
Percent Percent 
Agree Disagree Total A D T A D T 
Under 35.1 64.9 31.6 68.4 60.5 39.5 
$5,000 (13) ( 24) (37) (12) ( 26) (38) (23) (15) (38) 
$5,000 to 43.5 56.5 31.8 68.2 63.9 36.l 
$10,000 ( 37) (48) (85) (27) (58) (85) (53) ( 30) (83) 
$10,000 to 24.6 75.4 20.6 79.4 62.7 37.3 
$15,000 (17) (52) (69) (14) (54) (68) (42) (25) (67) 
$15,000 to 21.4 78.6 12.2 87.8 58.5 41.5 
$20,000 (9) (33) (42) (5) (36) (41) (24) (17) (41) 
Over 11.1 88.9 11.1 88.9 22.2 77.8 
$20,000 ( 1) (8) (9) ( 1) (8) (9) (2) (7) ( 9) 
Total (77) (165) (242) (59) (182) (241) 144) (94) (238) 
2 11.0700 8.2496 6.1095 x = 
p = .0258 .0829 .1911 
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4 5 6 
A D T A D T A D T 
28.9 71.1 40.5 59.5 63.9 36.l 
{11) {27) {38) {15) {22) {37) {23) {13) {36) 
36.5 63.5 28.2 71.8 76.5 23.5 
{31) (54) (85) (24) (61) (85) (65) ( 20) (85) 
23.1 76.9 36.2 63.8 50.7 49.3 
(15) (50) (65) (25) (44) (69) (34) ( 33) (67) 
35.7 64.3 32.5 67.5 57.5 42.5 
(15) (27) (42) (13) (27) (40) (23) (17) (40) 
22.2 77.8 44.4 55.6 33.3 66.7 
(2) (7) ( 9) (4) (5) (9) (3) ( 6) (9) 
(74) (165) (239) (81) (159) (240) (148) (89) ( 237) 
3.9348 2.5976 14.7421 
.4149 .6273 .0053 
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in the society. Differences among groups on this item reached 
a .03 level of significance. 
Although the differences were smaller, responses to 
item 2 {meaninglessness) are a near replication of those on 
item 1. The over-$20,000 group felt the least amount of 
meanin9lessness, followed closely by the $15,000-to-$20,000 
group, and more distantly by the $1-0,600-to-$15,000 subjects. 
The break between the low and middle-income groups is quite 
apparent here. This might be expected as those with a 
reasonable degree of economic security may well feel on top 
of things and in control of matters--including their per-
ceptions of life in general. At least they come from families 
whose perceptions have led to a reasonable amount of financial 
success. 
Item 4 {cultural estrangement) also finds the over-
$20, 000 subjects lowest in alienation--77.8 percent disagreed. 
It is logical that this income group would be the most accul-
turated and middle-class in life style, all of which making 
them more comfortable with the mass culture. Interestingly, 
the under-$5,000 respondents were second lowest in alienation 
here, with 71.1 percent rejecting the statement. Perhaps we 
have a ''limited alternatives" phenomenon at work again here. 
Low-income may be associated with fewer social and leisure-
time opportunities than those afforded the more affluent, and 
hence these people tend to relate to the less-expensive mass 
forms of cultural entertainment. It is more difficult to 
account for the greater degree of alienation on the part of 
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the $5,000-to-$10,000 and $15,000-to-$20,000 groups (espe-
cially the latter), except to say that, as a whole, they are 
not alienated culturally but are not as strongly attuned to 
the mass culture as the other groups. The reason cited for 
greater alienation along powerlessness lines for the $5,000-
to-$10,000 subjects may generally pertain to this item as 
well--that they are too aware of their struggle to reach 
economic stability to relate to a culture which emphasizes 
middle-class values and life styles. 
Responses to item 5 (social estrangement) are unusual. 
Alienation is the lowest among the middle three groups, with 
the over-$20,000 and under-$5,000 respondents registering only 
55.6 and 59.5 percent disagreement, respectively. The middle-
class college subculture would logically be the least alien-
ating socially to students who are either middle class or who 
have had ample exposure to middle-class (especially economic) 
life. As such, one might expect that those from low-income 
backgrounds would feel least socially integrated in the small 
college, while those in the upper-income bracket would find 
the atmosphere rewarding. However, such is not the case for 
the over-$20,000 group. It is likely that those few blacks 
from higher-income (over-$20,000 backgrounds) may feel alienated 
because of the lack of black peers. In addition, a higher 
standard of living often sharply changes the life style, and 
for the over-$20,000 group the life style of their black fel-
low students may be disparate from their own, while they remain 
separated from their white counterparts (although in many cases 
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more socioeconomically similar) by racial difference. Students 
in this group may have peculiarly vexing social problems. They 
are racially not white, but may not be deemed culturally "black 
enough" to be fully accepted by their black associates. 
The over-$20,000 group evidences a high respect for 
traditional norms as their 77.8 percent rejection of item 3 
(normlessness) suggests. As expected, this group which is 
already economically successful, has little reason to feel 
that the American system works counter to their occupational 
and economic pursuits. Each of the other groups endorsed this 
item at approximately the same rate. Apparently, only the 
rather affluent students feel the normative structure serves 
their needs, for even the $15,000-to-$20,000 subjects were at 
a 58~5 percent agreement level on this component. 
Very striking were the responses to item 6 (estrange-
ment from work) with differences reaching a .01 significance 
level. The $5,000-to-$10,000 respondents were again most 
strongly alienated on this dimension--76.5 percent agreed. 
College is, indeed, not an end in itself to this group, but 
more likely a road out of economically difficult circumstances. 
,Although alienated, the under-$5,000 group was much less so 
as their 63.9 percent agreement indicates. Perhaps the col-
lege environment is so different that even the academic side 
has some stimulating qualities. The over-$20,000 respondents 
radically differ from the other groups, with 66.7 percent 
disagreeing with the item. For these students, college may 
be rather fulfilling in itself as they may not be aspiring to 
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economic and occupational levels greatly elevated from those 
in which they were raised. 
On balance, the over-$20,000 group was least alienated 
on all components with the marked exception of social estrange-
ment. Conversely, the $5,000-to-$10,000 subjects registered 
the greatest amount of alienation on all items, save social 
estrangement. Generally, the under-$5,000 respondents were 
quite close to the $5,000-to-$10,000 group in alienation. In 
short, the over-$20,000 group seems more acculturated to the 
middle-class atmosphere of the college and the wider society. 
The $5,000-to-$10,000 group lives on the margin--living a 
frustrated existence. They are close enough to see the 
desirability of economic, occupational, and social stability, 
but far enough away to have to struggle intensely to survive 
economically. The under-$5,000 subjects may find college life 
so different and novel that there is ambivalence--a feeling 
of alienation due to a way of life radically in contrast with 
their own, and yet a feeling of enthusiasm about the possibility 
of college aiding in blazing a trail for them out of poverty 
and into a more comfortable existence. 
Table 15 divides the students by college residence--
on campus and off campus. One quickly notices that about 80 
percent of the students live on campus. In addition, there is 
general response uniformity between the groups on all items, 
although differences are sizable on especially two items. 
On item 1 (powerlessness) there is a 15 percent dif-
ference in disagreement--72.8 percent for on campus and 
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TABLE 15 
ALIENATION BY COLLEGE RESIDENCE 
Alienation Items 
1 2 3 
Percent Percent 
Agree Disagree Total A D T A D T 
On Campus 27.2 72.8 22.5 77.5 61.l 38.9 
(56) (150) (206) (46) (158) (204) (124) ( 79) (203) 
-
Off Campus 43.l 56.9 26.9 73.1 68.0 32.0 
(22) ( 29) (51) (14) (38) ( 52) ( 34) (16) (50) 
-
Total (78) (179) (257) ( 60) (196) ( 256) (158) (95) (253) 
2 4.1958 .2317 .5500 x ::::: 
p::::: .0405 .6303 .4583 
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4 5 6 
A D T A D T A D T 
30.0 70.0 37.3 62.7 63.1 36.9 
(61) (142) (203) (76) (128) (204) (128) (7 5) (203) 
32.7 67.3 27.5 72.5 63.3 36.7 
(17) (35) (52) (14) (37) (51) (31) (18) (49) 
(78) (177) (255) (90) (165) (255) (159) (93) (252) 
.0402 1. 3147 .0189 
.8412 .2515 .8907 
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56.9 percent for off campus. This disparity is significant 
at the .04 level. This would seem to support the aforemen-
tioned notion that one group may be using other college 
students as a reference group, while the other compares 
itself to the larger society. Within the campus subculture, 
made up largely of black and white peers, a black student is 
likely to feel much more socially and politically powerful 
than he might if he views himself against the backdrop of 
the entire culture, as is probably the case for many of the 
off-campus students whose daily life does not revolve around 
the campus. 
Differences were minimal on item 2 (meaninglessness). 
Both groups strongly reject the dimension of meaninglessness. 
This may indicate that both groups transcend the immediate 
campus environment in dealing with this component. 
Item 4 (cultural estrangement) also yielded little 
difference as each group disagreed with it. The campus sub-
culture does not seem to pull these students away from general 
cultural interests as one might suspect. In fact, on-campus 
students were in slightly greater disagreement with this item 
than their off-campus counterparts. 
Item 5 (social estrangement) showed a slightly larger 
difference between the groups. Off-campus students were less 
{although not significantly) socially estranged than the on-
campus group. This may suggest that some on-campus students 
have a heightened sense of their minority status in the white 
college environment and, in the absence of readily available 
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means of transportation, are virtually grounded on the campus. 
It is conceivable that this may indicate an either/or phenomenon 
for the on-campus student. Either the social environment is 
very much to his liking and he finds it reasonably satisfying, 
or he feels rather out of place on campus. Nonetheless, it 
should be emphasized that 62.7 percent of the on-campus group 
did reject the social estrangement item. The off-campus group, 
however, has more freedom to seek social contacts on and off 
campus. 
Interestingly, the off-campus group expressed a greater 
degree of normlessness (item 3) . Educators may hope that campus 
life is more democratic for blacks than life away from the 
campus, thereby encouraging the students to feel that counter-
normative behavior is not a necessary precursor to advancement. 
If the campus environment is seen as more democratic, it is 
not a very significant factor, as the groups differ only about 
7 percent on this component, both being clearly alienated on 
it. 
The groups are almost identical on item 6 (estrange-
ment from work). Neither group finds their school work very 
intrinsically rewarding. The campus environment apparently 
does not strongly contribute to the development of a scholarly 
orientation as some feel it does, or at least should. Fully 
63 percent of each group endorsed this item. 
In short, the off-campus students are (to a greater 
or lesser degree) more alienated than the on-campus students 
on all the items except social estrangement. The difference 
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is the strongest on the powerlessness component. On social 
estra·ngement, however, the off-campus group is almost 10 per-
cent less alienated than those on campus. This is disturbing, 
as many colleges are very interested in building a real com-
munity on campus for all of their resident students. This 
result indicates that there is a good distance to travel on 
this matter with regard to their black residents. 
Table 16, which concerns data in relation to the var-
ious religious groups, is rather problematic as a number of 
the cells are quite small. Four of the ten cells have fewer 
than ten subjects. By far the largest religious group is 
the Baptist group with well in excess of one hundred subjects. 
This is hardly surprising given the tremendous number of black 
Baptists nationally. However, somewhat unexpectedly, Roman 
Catholics are second, although a distant one. Almost fifty 
students classified themselves as either "None" or "Other." 
In addition, this table is hard to analyze as none of the dif-
ferences reach statistical significance, and what disparities 
do exist may be due either to rather.subtle factors or simply 
the smallness of the groups involved. 
There is no clear pattern in the case of item 1 
(powerlessness). Of interest is the fact that of the stated 
religious groups, the Lutherans were the least alienated with 
76.9 percent in opposition. This could be due to the fact 
that two _of the colleges in the study have a Lutheran aff ili-
ation, and one is affiliated with a denomination which grew 
out of Lutheran roots. None of the larger groups felt very 
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TABLE 16 
ALIENATION BY RELIGION 
Alienation Items 
1 2 3 
Percent percent 
Agree Disagree Total A D T A D T 
None 22.7 77.3 17.4 82.6 60.9 39.1 
(5) (17) (22) (4) ( 19) ( 23) (14) ( 9) (23) 
Roman Catholic 25.0 75.0 17.l 82.9 62.9 37.1 
(9) (27) (36) (6) (29). (35) (22) (13) ( 35) 
Jewish 66.7 33.3 o.o 100.0 1100.0 0.0 
(2) (1) (3) (O) (3) (3) (3) ( 0) (3) 
Lutheran 23.l 76.9 23.l 76.9 66.7 33.3 
(3) (10) (13) (3) (10) (13) ( 8) (4) (12) 
Baptist 32.5 67.5 25.0 75.0 62.6 37.4 
(38) (79) (117) (29) (87) (116) ( 7 2) (43) (115) 
Methodist 31.8 68.2 31.8 68.2 68.2 31.8 
(7) (15) (22) (7) (15) ( 22) ( 15) (7) ( 22) 
Presbyterian 28.6 71.4 14.3 85.7 71.4 28.6 
(2) ( 5) (7) (1) ( 6) (7) (5) (2) (7) 
United Church 37.5 62.5 25.0 75.0 50.0 50.0 
of Christ (3) ( 5) (8) (2) (6) ( 8) (4) (4) ( 8) 
Evangelical 60.0 40.0 60.0 40.0 80.0 20.0 
Covenant (3) (2) (5) (3) ( 2) (5) (4) (1) ( 5) 
Other 23.l 76.9 23.1 76.9 46.2 53.8 
( 6) ( 20) ( 26) ( 6) ( 20) (26) (12) (14) ( 26) 
Total (78) (181) (259) (61) (197) (258) (159) (97) (256) 
I 
x2 = 6.5183 7.1942 6.5658 
p = .6871 .6169 .6822 
' 
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4 5 6 
A D T A D T A D T 
36.4 63.6 27.3 72. 7 59.l 40.9 
(8) (14) (22) ( 6) (16) (22) (13) (9) (22) 
33.3 66.7 50.0 50.0 72.2 27.8 
(12) (24) (36) (18) (18) (36) (26) (10) (36) 
66.7 33.3 66.7 33.3 100.0 0.0 
(2) ( 1) (3) ( 2) (1) (3) (3) ( O) ( 3 ). 
23.l 76.9 23.1 76.9 53.8 46.2 
(3) (10) (13) ( 3) (10) (13) (7) ( 6) (13) 
26.7 73.3 31. 9 68.1 64.3 . 35. 7 
(31) (85) (116) (37) (79) (116) (74) (41) (115) 
27.3 72. 7 33.3 66.7 71.4 28.6 
(6) (16) (22) (7) (14) (21) (15) (6) (21) 
57.1 42.9 28.6 71.4 57.1 42.9 
(4) (3) (7) ( 2) (5) (7) (4) (3) (7) 
25.0 75.0 37.5 62.5 so.a 50.0 
(2) ( 6) (8) (3) (5) (8) (4) (4) ( 8) 
40.0 60.0 60.0 40.0 60.0 40.0 
( 2) (3) (5) (3) (2) ( 5) (3) (2) (5) 
37.5 62.5 34.6 65.4 41. 7 58.3 
(9) (15) ( 24) ( 9) (17) ( 26) (10) (14) (24) 
(79) (177) (256) (90) (167) (257) (159) (95) (254) 
6.7368 8.3116 9.7442 
.6645 .5031 .3716 
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powerless and the None and Other groups were aiso particularly 
unalienated. Perhaps this is related to their not being in 
the denomination of the college's affiliation and hence expe-
riencing a sense of freedom from such control. It is possible 
that both extremes, being a member of the denomination with 
which one's school is affiliated and being greatly distant 
from this aspect may lessen feelings of powerlessness. 
Item 2 (meaninglessness) was almost uniformly opposed 
across the groups. All opposition was high with Methodists 
lowest among those in disagreement at 68.2 percent. It is 
hard to make much of an analysis of this as disagreement 
levels tend to range from high to highest. What may be worth 
noting is that the small (five) Evangelical Covenant students 
registered alienation on each of the first two items. Inso-
far as this difference is meaningful it may be due to the 
pietistic, rural roots of this denomination--an ethos which 
is quite different from that of the urban,· group-oriented 
black culture. Black students responding to this religious 
culture may feel a bit powerless and confused. 
Item 4 (cultural estrangement) was largely opposed 
by the various groups. Lutherans, Baptists, and Methodists 
were most strongly opposed. If these students equate their 
college life with the popular culture there may be some 
accounting for th~s as there are Lutheran and Methodist col-
leges in the study, and as is evident a large number of 
Baptist students throughout. This notion is mildly supported 
by the fact that these same groups were rather strongly 
r 
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opposed to item S (social estrangement). Of interest here 
is that fully 50 percerit of the Roman Catholic students felt 
socially estranged. Not only are none of the colleges 
Catholic, but all are Protestant--making for a less than 
reinforcing socioreligious environment for the Catholic 
students. 
Item 3 (normlessness) was largely endorsed, although 
53.8 percent of those in the Other categ8ry disagreed. There 
is no certain accounting for this. However, the possibility 
that some of these students' religious groups are rather stern 
in emphasizing obedience to human authority figures may be 
involved here. In any case, none of the religious groups was 
very successful in encouraging normative behavior among its 
followers. 
Item 6 (estrangement from work) was widely endorsed 
with only the Other group in opposition. Again, no religious 
subculture seems very influential in the area of developing 
a scholarly, academic attitude among blacks. Even the three 
Jewish students (from a subculture in which learning is 
highly revered) endorsed this item. 
As a whole, the Other group evidenced relatively 
little alienation on all items except cultural estrangement 
and social estrangement. That these students are from reli-
gious background alien from that of their colleges and the 
vast majority of their peers makes at least their social 
estrangement quite logical. 
Roman Catholics were typical of the total sample except 
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with regard to social estrangement which was discussed 
above. Lutherans were also relatively unalienated. Pres-
byterians took an either/or pattern; either strongly alienated 
or strongly unalienated. With only seven in the sample it 
is difficult to make an accounting for this phenomenon. Among 
the most alienated were the aforementioned five Evangelical 
Covenant students. They were among the highest in alienation 
on all the components except estrangement from work. Evidently 
these students found the general college subculture running 
counter to their sociocultural orientation. Again, with only 
five in the cell one is wise to exercise caution in positing 
analyses here. 
Table 17 categorized the population according to geo-
graphical background. Over 80 percent of the students are 
urban. The groups all take the same stance on five of the six 
alienation items although there are some notable differences 
among the response patterns. 
On item 1 (powerlessness) there is little difference 
among the groups, with all rejecting the item. Nevertheless, 
the suburban and rural groups felt the least powerlessness. 
This is not surprising as the suburban group lives in what is 
for many Americans a very desirable region, hence they can be 
viewed as rather successful on that basis alone. Rural areas 
tend to be small and therefore residents are less likely to 
suffer from a feeling of being lost in swelling masses of 
people as is the case for the urban resident. If one's 
reference group is small it is logical that one is more 
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TABLE 17 
ALIENATION BY GEOGRAPHICAL BACKGROUND 
Alienation Items 
l 2 3 
Percent Percent 
Agree Disagree Total A D T A D T 
City 31.4 68.6 24.0 76.0 61. 7 38.3 
(66) (144) (210) (50) (158) (208) (127) ( 79) (206) 
Suburb 25.7 74.3 22.9 77.l 62.9 37.l 
(9) (26) (35) (8) (27) (35) (22) (13) (35) 
Rural 26.7 73.3 18.8 81. 3 56.3 43.8 
(4) (11) (15) (3) (13) (16) ( 9) (7) ( 16) 
Total (79) (181) (260) (61) (198) (259) (158) (99) (257) 
2 
.5671 .2416 .2154 x = 
p = .7531 .8862 .8979 
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4 5 6 
A D T A D T A D T 
28.2 71.8 31. 7 68.3 62.8 37.2 
(58) (148) (206) (66) (142) (208) (130) (77) (207) 
42.9 57.l 51.4 48.6 65.7 34.3 
(15) (20) (35) (18) (17) ( 35) (23) (12) (35) 
31. 3 68.8 46.7 53.3 53.8 46.2 
(5) (11) (16) (7) ( 8) (15) (7) (6) (13) 
(78) (179) (257) (91) (167) (258) (160) (95) (255) 
3.0655 5.9973 .5727 
.2159 .0499 .7510 
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likely to feel a greater sense of significant membership in 
the society than if the reference group consists of thousands. 
Item 2 (meaninglessness) was strongly opposed by each 
group. Rural students were the most intense in their opposi-
tion with 81.3 percent rejecting it. 
Item 4 (cultural estrangement) provides some interesting 
results. All rejected cultural estrangement but city residents 
much more so than the other groups. Again, this may reflect 
the limited alternatives available to city dwellers who are 
often crowded in ghetto areas. By contrast, only 57.1 percent 
of the suburban subjects disagreed with this item. 
Differences were statistically significant (.05) on 
item 5 (social estrangement). City students showed little 
social isolation--68.3 percent opposed this item. The com-
plexity of city life may be a good preparation for the markedly 
different, yet equally complex college existence. More 
importantly, perhaps, is the fact that the·vast majority of 
black students at these schools are from urban backgrounds, 
providing a good deal of peer support. The suburban and 
rural students were much more alienated along social lines. 
In fact, 51.4 percent of the suburbanites agreed with the 
item. These groups obviously have few peers at college with 
the fifty-one suburban and rural students being spread over 
eight colleges. In addition, these non-urban students may 
have difficulty relating to and being accepted by the urban 
blacks. The author often has observed that such students are 
regarded as not "black enough" to be fully embraced as peers 
by their fellow black students. 
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Item 3 (normlessness) was uniformly endorsed. Inter-
estingly, rural residents were least favorable toward it. 
The conservative, law-and-order ethos of rural America may 
have had a socializing effect on these students. Nonetheless, 
they.are still alienated on this dimension. 
Item 6 (estrangement from work) was also supported by 
each group with rural students being the least alienated. 
The anti-intellectual reputation of the rural subculture 
apparently does not strongly hold in regard to these students. 
Also of note is that suburban students were even more utili-
tarian in their academic or~entation than urban subjects. The 
higher social status of the suburban group does not seem to 
be marked by a less vocational orientation toward college. 
In conclusion, urban students are the least alienated 
culturally and socially. They feel the greatest amount of 
powerlessness, however. All groups reject meaninglessness, 
and rural students register the least amount of normlessness 
and estrangement from work. The only significant difference 
occurs on item 5 (social estrangement) with the urban students 
being much less alienated than the other groups. 
Table 18 provides data regarding political affiliation. 
Quite evident is the fact .that over half of the sample is 
Democratic. There are only seven students in the sample who 
identified themselves as Republicans. The groups are in 
accord on four of the six items. The major differences tend 




ALIENATION BY POLITICAL AFFILIATION 
Alienation Items 
1 2 3 
Percent Percent 
Agree Disagree Total A D T A D T 
Republican 42.9 57.1 42.9 57.1 42.9 57.1 
(3) (4) (7) (3) (4) (7) (3) (4) (7) 
Democrat 34.0 66.0 27.5 72.5 64.3 35.7 
(49) (95) (144) (39) (103) (142) ( 90) (SO) (140) 
Independent 24.6 75.4 20.0 80.0 58.5 41.5 
(16) (49) ( 65) (13) (52) ( 65) (38) (27) ( 65) 
Other 30.3 69.7 15.2 84.8 66.7 33.3 
(10) (23) (33) (5) (28) (33) ( 22) (11) (33) 
Total (78) (171) (249) (60) (187) (247) (153) (92) (245) 
2 2.2980 4.2394 2.0382 x = 
p = .5129 .2367 .5645 
--
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4 5 6 
A D T A D T A D T 
28.6 71.4 71.4 28.6 100.0 0.0 
(2) (5) (7) (5) (2) (7) (7) { 0) (7) 
22.2 77.8 36.8 63.2 63.6 36.4 
(32) (112) (144) (53) (91) (144) (89) (51) (140) 
40.3 59.7 29.7 70.3 56.3 43.8 
(25) (37) (62) (19) (45) (64) (36) (28) (64) 
45.2 54.8 25.0 75.0 60.6 39.4 
(14) (17) (31) ( 8) { 24) (32) ( 20) (13) (33) 
(73) (171) (244) (85) (162) (247) (152) ( 92) (244) 
10.7101 6.5040 5.3697 
.0134 .0895 .1466 
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On item 1 (powerlessness) the Republicans feel the 
greatest amount of powerlessness. Perhaps their minority 
status politically brings this feeling on. Their conservative 
attitudes may also put them at odds with their black asso-
ciates, reducing their influence. Once again, it is important 
to remember that they do not, as a group, feel powerless; 
they merely disagree less intensely with the item. Independents 
feel the least powerless. Their tendency to affiliate unre-
strictedly may be related to an inclination to feel free to 
support what seems most desirable rather than have to depend 
on a given political philosophy for security. 
Republicans also felt the greatest degree of meaning-
lessness (item 2), although they, and each of the other groups 
rejected the item. It is difficult to account for this as 
one might expect that the Republicans would adopt a rather 
clearcut conservative perspective on reality. If they do, 
the complexity of life coupled with the amount of resistance 
(especially among blacks) to their views may complicate mat-
ters considerably. 
The differences surrounding item 4 (cultural estrange-
ment) were significant at the .01 level. Democrats and Repub-
licans were much less culturally estranged than Independents 
and Others. There is no ready explanation for this except 
that those in the latter two categories may have a somewhat 
non-conformity orientation which manifests itself in a variety 
of areas including their perceptions of the mass culture. 
There are also sharp response differences on item 5 
109 
(social estrangement) . Republicans are strongly alienated 
socially, while none of the other groups are on the positive 
side of this item. The smallness of the Republican group 
could be involved here, but also likely is that there are 
few fellow Republicans for these students to relate to. 
Their greater alienation in terms of powerlessness and meaning-
lessness was accounted for in part by the few fellow adherents 
to their Republican views as over against the large number of 
Democrats, and this may be especially operative here with 
regard to social estrangement. Traditionally, conservative 
political party loyalties do not seem to be popular among col-
lege students in general, and young blacks in particular, so 
these students may feel quite out of place socially because of 
their views. Democrats were second in this area, a surprising 
result given their large numbers. However, people can feel 
socially estranged for more than political reasons; and, with 
so many in the cell, such is likely the case. Independents 
and Others were the least socially estranged, with over 70 
percent of each group rejecting the component. 
The law-and-order Republican position seemed to mani-
fest itself on item 3 (normlessness). Democrats, Independents, 
and Others all evidenced normlessness but most of the Repub-
licans opposed the item. Indeed, of all the subgroups studied 
thus far in this chapter, Republicans are the only ones which 
took issue with this item. The fact that they take this 
stance may have implications for their social acceptance as 
they may be viewed as too much in favor of "the system" as 
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over against black liberation. Radical politics are rather 
unacc~ptable to this group. Though hard to account for, only 
58.5 percent of the Independents endorsed normlessness. Per-
haps they feel more politically free and hence less restricted 
than other groups, making the norms less onerous. In any case, 
they did as a whole, support the item. 
Although item 6 (estrangement from work) is supported 
by all four groups, it is interesting that Republicans 
unanimously agree with it. Evidently they view academic pur-
suits very clearly in terms of vocational goal achievement. 
The life of the scholar does not hold much appeal, but trans-
lating scholarship into other kinds of rewards may. Here 
again, the unaffiliated Independents were the least alienated 
even though 56.3 percent did agree with the item. 
In summary, Republicans are much less normatively 
alienated than the other political groups but more alienated 
in terms of powerlessness, meaninglessness; social estrange-
ment, and estrangement from work. Apparently the liberal, 
middle-class atmosphere of the small college is not conducive 
to these students. Independents and Others felt relatively 
little powerlessness, meaninglessness, social estrangement 
or estrangement from work when compared with the other two 
groups. The Independents were also rather low in normless-
ness, second to th.e Republicans. Democrats tended to be in 
the middle on most of the components except in the case of 




Table 19 examines the data in relation to major or 
anticipated major. At first glance one notices that no cell 
has less than twenty subjects, with social science and business 
having about seventy and sixty, respectively. Also, with the 
notable exception of the nurses, the groups are in accord from 
the standpoint of· direction on all items. The differences that 
do exist are not large enough to be statistically significant 
on any of the items. 
Item 1 {powerlessness) has all groups disagreeing. 
There is little of note here except perhaps that the social 
science majors feel the most powerless. Still 62.3 percent 
of this group opposed the item. 
On item 2 {meaninglessness) all were opposed except 
the nurses who were evenly divided on it. This is a rather 
curious result and it is difficult to suggest an explanation. 
One possibility may be that the nursing program is in itself, 
so complex, both in terms of the subject matter studied and 
the course pattern required, that it is alien to the experience 
of many of these black students. The segregated life, aca-
demically and socially, of student nurses may also work against 
the development of a balanced perspective. 
Item 4 {cultural estrangement) was disagreed with by 
all groups. Once again, however, the social science majors 
find this component the most problematic with only 61.8 per-
cent rejecting cultural estrangement. 'For those alienated 
along the lines of this component it is possible that they 
view the entertainment fare of the popular media as too 
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TABLE 19 
ALIENATION BY COLLEGE MAJOR 
Alienation Items 
l 2 3 
Percent Percent 
Agree Disagree Total A D T A D T 
Business 28.3 71. 7 21. 7 78.3 70.7 29.3 
{17) (43) (60) (13) (4 7) (60) (41) (17) (58) 
Nursing 25.0 75.0 50.0 50.0 40.0 60.0 
(5) (15) (20) (10) (10) (20) ( 8) (12) ( 20) 
Teaching 32.6 67.4 21. 7 78.3 68.9 31.l 
(15) (31) (46) (10) (36) (46) (31) (14) (45) 
Humanities 31.8 68.2 31.8 68.2 61.9 38.1 
(7) (15) (22) (7) (15) (22) (13) (8) (21) 
Social 37.7 62.3 20.6 79.4 60.9 39.l 
Science (26) (43) ( 69) (14) ( 54) (68) (42) (27) ( 69) 
Other 23.8 76.2 16.7 83.3 57.1 42.9 
(10) ( 32) (42) (7) (35) (42) (24) (18) (42) 
Total (80) (179) (259) (61) (197) (258) (159) (96) (255) 
2 3.0583 10.2164 7.3454 x = 
p = .6910 .0693 .1962 
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4 5 6 
A D T A D T A D T 
28.8 71. 2 28.3 71. 7 71.2 28.8 
(17) (42) (59) (17) (43) (60) (42) (17) ( 59) 
25.0 75.0 60.0 40.0 42.1 57.9 
(5) (15) (20) (12) (8) (20) (8) (11) (19) 
23.9 76.1 30.4 69.6 65.2 34.8 
(11) (35) (46) (14) (32) (46) (30) (16) (46) 
23.8 76.2 40.0 60.0 68.2 31.8 
( 5) (16) (21) (8) (12) (20) (15) (7) (22) 
38.2 6L8 36.2 63.8 63.8 36.2 
(26) (42) (68) (25) (44) ( 69) (44) (25) (69) 
33.3 66.7 39.0 61.0 53.8 46.2 
(14) (28) (42) (16) (25) (41) (21) (18) (39) 
(78) (178) (256) (92) (164) (256) (160) (94) (254) 
3.8302 7.4575 7.0242 
.5741 .1888 .2189 
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socially unrealistic and simple to stimulate genuine interest. 
Item 5 (social estrangement) was not endorsed by any 
of the groups except the nurses. That 60 percent of the 
nurses agreed with this item does not seem surprising when 
one considers the routinized, socially segregated lives many 
of them are forced to lead while in the nursing program. The 
humanities and Other students also indicated a bit of social 
estrangement likely due to the paucity of peers to relate with 
in their major fields. In support of this notion, larger 
groups such as business and education majors showed little 
alienation, here. 
The nurses also seem well attuned to the norms of 
society as their 60 percent disagreement with item 3 (norm-
lessness) indicates. All the other groups endorsed it with 
the business people high at 70.7 percent. With the prevailing 
stereotype of business being a sphere with a good deal of rule-
shading in it, this becomes an interesting finding. Apparently 
the business majors either enter the ~usiness field with a 
blurred vision of norms or are quickly socialized in a normless 
direction. Teachers were a close second at 68.9 percent--a 
discouraging result to one interested in the ethics of the 
teaching profession. On the other hand, the nurses' rejec-
tion of this component may be a function of several factors. 
Those entering this field may be of a conforming nature; the 
field itself may be effectively stressing normative behavior 
due to the awesome medical responsibilities involved; or these 
students may simply feel that in their particular chosen line 
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of work following the rules will lead to success, while such 
may not be the case in other fields. 
Item 6 (estrangement from work) indicated a strong 
utilitarian attitude toward education on the part of business 
people as 71.2 percent agreed with this component. All the 
stated major groups were rather high, except again for the 
nurses. They disagreed with it at a 57.9 percent level. 
Evidently many of them are genuinely enjoying their academic 
preparation, and this outlook may well have implications for 
their favoring normative behavior as well. 
In conclusion, nurses do not register alienation on 
any of the items except social estrangement. The business 
majors are the most alienated in terms of normlessness and 
estrangement from work, while the nurses' 50 percent response 
was highest on meaninglessness. Social science majors had 
the greatest degree of alienation on powerlessness and cul-
tural estrangement. 
The next chapter discusses the conclusions drawn from 
the study. In addition, limitations of the study as well as 
directions for further research are pointed out. 
CHAPTER V 
CONCLUSIONS AND SUGGESTIONS 
FOR FURTHER RESEARCH 
The first section of this chapter discusses the con-
clusions which arise from the study. They are examined in 
terms of the broad hypotheses the study sought to investigate. 
The first hypothesis concerns a relationship between 
sex and each of the six components of alienation. The· hypoth-
esis receives strong confirmation in the case of items 4, 5, 
and 6. 
Both sexes rejected items 1 (powerlessness) and 2 
(meaninglessness) and differences between the groups were 
small. Although both groups disagreed with item 4 (cultural 
estrangement) there was a 13 percent difference between the 
sexes, with 77.9 percent of the females and 64.3 percent of 
the males in dissent. This difference was statistically sig-
nificant at the .03 level. It is suggested that females, 
owing to a lack of transportation and social opportunities 
may spend more time watching television and reading popular 
magazines, and hence develop a greater interest in the popular 
culture. 
There was also a significant difference (at the .01 
level) in the case of item 5 (social estrangement), an item 
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which both sexes rejected. There was an 18 percent difference--
72. 4 to 54.5--between the groups with males in greater dissent. 
In accounting for this disparity, it is suggested that the 
college subculture may be more socially oriented toward males 
than females. Traditional dating patterns with males initiating 
interactions, greater male participation in interracial dating 
relationships, as well as the greater social opportunities 
afforded males in the sphere of intercollegiate athletics may 
contribute to their lesser degree of alienation. 
There was little difference on item 3 (normlessness} 
with both sexes evidencing alienation. Item 6 (estrangement 
from work} sharply discriminated between the groups with 69 
percent of the males agreeing as opposed to 54.6 percent of 
the females. The difference was significant at the .03 level. 
A number of factors may be involved here; however, among the 
most important may be that greater social involvement on the 
part of males serves to interfere with their academic endeavors. 
In general, there was uniformity between the sexes in 
terms of agreement or disagreement with each of the six com-
ponents of alienation; however, despite this similarity some 
sharp differences are in evidence. 
A relationship between age and each of the six com-
ponents was also hypothesized. Due to the smallness of some 
of the cells comparisons were difficult. 
There was a general disagreement with item 1 (power-
lessness), with younger students tending to dissent more 
strongly than older ones. Although meaninglessness (item 2) 
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was also rejected by all the groups, all fifteen students 
in the over-twenty-three group disagreed. This rather powerful 
evidence of non-alienation may be due to those older students 
having entered college after developing a perspective on the 
"outside world." This difference reaches a .03 significance 
level. It was the only item yielding a statistically signif-
icant relationship. 
Item 4 (cultural estrangement) was also opposed by all 
of the groups, with younger students less culturally estranged 
than their older counterparts. None of the groups evidenced 
much social estrangement (item 5), although students twenty-
three and over, perhaps due to a lack of age peers, did 
exhibit some alienation in this area. 
There was overall alienation on items 3 (normlessness) 
and 6 (estrangement from work). On item 3 the alienation tended 
to increase with age with the exception of the over-twenty-
three group which seemed to be more attuned to prevailing 
norms. The over-twenty-three group was also less alienated 
in terms of item 6. 
The third hypothesis concerning a relationship between 
class standing and the six components of alienation received 
little support. There was uniformity in direction among the 
groups across all items with no differences reaching a .05 
level of statistical significance. Alienation was evident 
only on items 3 (normlessness) and 6 (estrangement from work). 
With the exception of normlessness and cultural estrangement 
(item 4), juniors were the least alienated of the four classes. 
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A relationship between the income level of the head 
of the family and the six components of alienation was also 
hypothesized. A significant difference at the .03 level 
emerged on item 1 (powerlessness). Although all of the groups 
disagreed with the item, 88.9 percent of the over-$20,000 
students dissented as compared with only 56.5 percent from 
the $5,000-to-$10,000 group--a difference of 32.4 percent. 
It was suggested that the over-$20,000 students have the 
least reason to feel powerless due to their stable economic 
standing, while those in the $5,000-to-$10,000 group are, 
although surviving, very aware of how difficult it can be to 
make one's own way in the world. Differences were not sta-
tistically significant on item 2 (meaninglessness). All 
groups disagreed with much the same pattern as that on item 1. 
Item 4 (cultural estrangement) was rejected by all 
groups without statistically significant differences. Item 
5 (social estrangement) was disagreed with by all groups 
although the under-$5,000 and the over-$20,000 students showed 
the greatest degree of alienation. The low-income, under-
$5, 000 group, may feel alienated in the more middle-class 
atmosphere of the small college, while the higher-income, 
over-$20,000 students, may suffer from a lack of black peers 
from similar economic backgrounds. 
A striking dif ferPnce occurred on item 3 (normless-
ness). While four of the income groups endorsed the item, 
77.8 percent of the over-$20,000 group opposed it. It is 
likely that this group feels an allegiance to the prevailing 
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norms of the society due to their economic success in it. 
Differences on item 6 (estrangement from work} 
reached a .01 significance level. Again all groups except 
the over-$20,000 students endorsed it. Rejection of this 
item by the over-$20,000 students may indicate a tendency 
on the~r part to find college ·fulfilling in itself, rather 
than viewing it as means to attain occupational and economic 
success, the latter of which they already enjoy. In short, 
with the exception of social estrangement, the over-$20,000 
group was the least alienated, while the $5,000-to-$10,000 
group was the most alienated on all items. 
A relationship was hypothesized to exist between 
college residence and the six components of alienation. This 
hypothesis was not strongly supported in general. There was 
uniformity in direction between the two groups on each item. 
Despite the fact that both groups disagreed with the 
component, a significant difference at the .04 level did occur 
on item 1 (powerlessness}. There was a 15.9 percent dif-
\ 
ference--72.8 to 56.9--between the groups on this component 
with the off-campus group in greater disagreement. It is 
likely that the on-campus student who feels a lesser degree 
of powerlessness may be using the college subculture and 
his peers as a reference group, while the off-campus student 
may be viewing his power against the backdrop of the larger 
culture. 
Overall, the off-campus students were generally more 
alienated than their on-campus peers. On social estrangement 
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(item 5), however, the off-campus students were less alienated 
with 72.5 percent disagreeing as against 62.7 percent of the 
on-campus group. It is suggested that while the off-campus 
students· have extensive freedom to seek social contacts, 
their on-campus counterparts may be feeling the stifling 
effects of being a small black minority in an overwhelmingly 
white college community. 
The sixth hypothesis concerns a relationship between 
religious affiliation or preference and the six components 
of alienation. With four of the ten religion cells having 
fewer than ten subjects analysis was problematic. In addi-
tion, there were no differences reaching a .05 level of sta-
tistical significance. 
Overall the "Other" group (those whose religious 
preference extends to a religious group other than those 
stated on the questionnaire) indicated little alienation 
other than on cultural estrangement (item 4) and social 
estrangement (item 5). Among the more highly alienated were 
the Evangelical Covenant students; however, with only five 
such individuals in the sample, any conclusions are suspect. 
In brief, there was no general pattern to the responses 
related to religion and alienation. 
In testing for a relationship between home geographical 
background and the six components of alienation, there was 
uniformity of response direction on five of the six items. 
Differences on the social estrangement component (item 5), 
which broke the uniformity pattern, were significant at the 
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.05 level. Only 31.7 percent of the city students endorsed 
social estrangement. However, 46.7 percent and fully 51.4 
percent of the rural and suburban students respectively 
agreed with the item. With only 20 percent of the black 
students in the sample being from rural or suburban back-
grounds the lack of peers may account for much of their 
expressed alienation. 
The groups strongly rejected items 1 (powerlessness) 
and 2 (meaninglessness). Item 4 (cultural estrangement) was 
also disagreed with by all the groups; although 42.9 percent 
of the suburban students indicated alienation on this com-
ponent. All the groups agreed with items 3 (normlessness) 
and 6 (estrangement from work) . 
In general, urban students were the least culturally 
and socially alienated, but felt a slightly greater sense of 
powerlessness. Although all of the groups were alienated in 
terms of normlessness and estrangement from work, rural 
students were somewhat less so. 
A relationship between political affiliation and the 
six components of alienation was also hypothesized. There 
were only seven Republicans in the sample, but those seven 
differed markedly from the other groups on several of the 
items. 
With 42.9 p~rcent in agreement on each, Republicans 
evidenced the greatest degree of powerlessness (item 1) and 
meaninglessness (item 2). In addition, they were the only 
group to endorse item 5 (social estrangement) with 71.4 
123 
percent in agreement. Apparently there is an absence of con-
servative peers for these students. Furthermore, all seven 
were alienated on item 6 (estrangement from work), indicating 
a rather utilitarian outlook toward the educational experience. 
Each of the other groups endorsed this item as well, though 
not as strongly. 
The Republicans were the least alienated on item 3 
(normlessness) with only 42.9 percent agreeing with this com-
ponent, while the matority of the students in each of the 
other groups supported it. It is likely that the Republican 
students' greater conservatism has implications for their 
adherence to society's norms. 
Finally, a .01 level of significance was reached on 
item 4 (cultural estrangement). Republicans and Democrats 
were much less culturally estranged (28.6 and 22.2 percent 
respectively) than Independents at 40.3 percent and Others 
at 45.2 percent. In accounting for these differences, it 
is suggested that those in the Independent and Other cate-
gories may have a more general non-conformity orientation 
which manifests itself in terms of interest in the popular 
culture as well as other areas. 
The ninth hypothesis concerns a relationship between 
college major or anticipated major and the six components of 
alienation. None of the differences reached a .05 level of 
significance, although the twenty nurses' general pattern of 
response was in sharp variance with the other groups. 
None of the groups was alienated on items 1 (power-
124 
lessness), 2 (meaninglessness), and 4 (cultural estrangement); 
although 50 percent of the nurses endorsed the meaninglessness 
component. The nurses were the only group to evidence alien-
ation on item 5 (social estrangement) as 60 percent supported 
it. It is suggested that the rather segregated, routinized 
life students in a nursing program lead may heavily contribute 
to this type of alienation. 
Conversely, the nurses were the only group which did 
not endorse item 3 (normlessness)--60 percent were in dis-
agreement. That nursing programs are rather rigid and norm-
bound may be involved here. In addition, nurses were the 
only group which was not (57.9 percent) estranged from their 
school work (item 6). Apparently many of the nurses are 
enjoying their preparatory experience and this enjoyment 
may contribute to their greater adherence to norms as well. 
In summary, with the exception of the nurses, there 
was no clearcut response pattern among the.subgroups. The 
nurses, however, did not express alienation on any of the 
components except social estrangement--one which, interest-
ingly enough, no other group was alienated on. 
In terms of the responses of the entire sample, the 
components are sharply divided into two groups--two which 
clearly elicit alienation, and four which do not. 
The least amount of alienation was expressed in 
response to item 2 (meaninglessness) with only 23.2 percent 
endorsing it. Apparently a confused outlook is not common 
among these students. Only 30 percent agreed with item 4 
125 
(cultural estrangement). Although an indication of accul-
turation to a mass culture may seem evident on the surface 
here, it is also likely that poverty and minority status 
may have the effect of shrinking the number of leisure-time 
alternatives available for these students, and hence cause 
them to spend more time watching television and reading pop-
ular publications. 
The students also did not feel a strong sense of 
powerlessness as only 30.3 percent agreed with item 1. That 
these are college students, as opposed to working class 
members of the labor force or high-school dropouts, that they 
are involved in a rather small subculture--a small liberal 
arts college, and that they have, as black students, become 
a viable political force on the nation's campuses may con-
tribute to their not feeling very powerless. Social estrange-
ment is the other non-alienation component as only 34.8 per-
cent endorsed item 5. Despite their obvious numerical 
minority status, these students are apparently not strongly 
alienated socially. However, further.investigation indicates 
that certain subgroups, i.e., nurses and on-campus students, 
are somewhat more alienated on this component than others. 
Alienation was expressed by the majority of students 
on items 3 (normlessness) and 6 (estrangement from work). 
Evidently most of these students are attending college for 
other than scholarly reasons as 61.4 percent agreed with the 
estrangement-from-work component. Caution should be exercised 
in drawing conclusions here, as indeed, as many white students 
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may also be in college for reasons which are more instrumental 
than academic. 
Perhaps the most disturbing finding occurred in the 
case of item 3 (normlessness) as 60.7 percent agreed with the 
statement. Apparently most of these students do not feel the 
system· works in the most literal sense of the term, as most 
seem to feel corners must be cut in order to achieve success. 
This finding can be construed as posing a challenge to some 
basic Protestant Ethic-oriented American values, e.g., hard 
work guaranteeing success, and that an individual's placement 
in the social class system is an index of his effort and 
ability, etc., values which most educational institutions 
support and attempt to reinforce. Here again, however, it 
is logical to assume that many white students feel similarly 
in regard to this component. 
In summary then, the black students in this study 
show a partial alienation. Their general profile does not 
include a great deal of meaninglessness, powerlessness, cul-
tural or social estrangement, but these students are, how-
ever, estranged from their work, and do experience a sense 
of normlessness. 
Relationship to the Literature 
In viewing the findings against the backdrop of the 
major theorists in the conceptual literature, we find support 
for Durkheim's view of alienation which centered on anomie or 
normlessness. In fact, the only two components which were 
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consistently endorsed indicating alienation can be related 
to Durkheim's anomie. Item 3 (normlessness) is obvious in 
its connection. The estrangement-from-work component, how-
ever, can also be associated with normlessness. The students 
cannot be said to be normatively oriented in their scholar-
ship as their academic pursuits are heavily founded on other 
than scholarly motives. 
This estrangement-from-work alienation indicates a 
distance between the students and their academic efforts. 
This distance is similar to the separation of the worker from 
the means of production which Marx emphasizes. The student, 
like the worker, is often not genuinely involved in his school 
work for his own intrinsic satisfaction, but rather as a means 
to an end unrelated to scholarship. 
Weber's emphasis on the rational, impersonal bureauc-
racy and its pervasive effect of separating the working man 
from the emotional, personal side of himself comes to expres-
sion here as well. Technical efficiency in academic matters, 
achieved to satisfy a bureaucratic rather than personal 
value, also points this out. 
The uniqueness of the present study makes associating 
its findings with the empirical literature rather difficult. 
Bullough's finding, however, that integrated blacks experiencing 
less powerlessness than the more segregated blacks may have 
implications for the present study. 1 That the majority of 
1 Bullough, "Alienation in the Ghetto." 
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black students in the present study did not exhibit power-
lessn·ess may be due to the fact that they are a politically 
and socially integral part of the predominantly white edu-
cational community. 
When examined from a specific angle, Seeman's finding 
that among reformatory inmates, those who were low in power-
lessness and anomie and were achievement oriented indicated 
greater retention of parole information, is also of interest. 1 
It can be argued that the respondents in the present study, 
the majority of whom did not exhibit powerlessness, are also, 
by virtue of their having achieved the academic status of 
being college students, achievement oriented with good 
learning potential. 
Of particular relevance to the present study is 
. 2 
Middleton's work. The majority of the blacks in his sample 
were alienated on each of the six components except cultural 
estrangement. However, among only those subjects with twelve 
or more years of education, the majority expressed alienation 
on only powerlessness and meaningles~ness. On one hand, this 
lesser degree of alienation among the more educated parallels 
the present study's findings which indicate alienation on 
only two components. On the other hand, neither of the two 
components which elicited alienation responses in the present 
study was powerlessness or meaninglessness. In fact, only 
l Seeman, "Alienation and Social Learning in a 
Reformatory." 
2Middleton, "Alienation, Race, and Education." 
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30.3 and 23.2 percent of the students supported the power-
lessness and meaninglessness items, respectively. This 
variance in results suggests that a very real difference may 
exist between black college students' alienation and aliena-
tion among educated blacks in the general population. It 
serves to emphasize the importance of further and more spe-
cific alienation studies of subgroups of all kinds, a matter 
which is discussed in the next section. 
Limitations of the Study and Suggestions 
for Further Research 
One of the more obvious limitations of the present 
study is the fact that an availability rather than random 
sample was used. With a sample from one conference in one 
region of the country, findings are not nearly as general-
izable as those obtained from a nation-wide, random sample. 
Indeed, future studies in other regions of the country as 
well as national studies would be extremely valuable in 
gaining a deeper understanding of alienation in general, 
and how it affects black students at small colleges in par-
ticular. 
A related limitation concerns the size of the sample. 
Although the 267 respondents in the study represent a large 
percentage of the target population, studies with many more 
respondents from larger populations would be very helpful. 
Larger samples make more in-depth statistical analyses pos-
sible as well. 
There are also some limitations related to the scale 
used in the study. The fact that all the items in the Mid-
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dleton scale are worded positively such that an affirmative 
response always indicates alienation makes the instrument 
vulnerable to an acquiescent response set. However, an 
interest in using a standard alienation scale precluded any 
attempt to modify the instrument by wording several of the 
items negatively. In addition, testing all subjects under 
standard, uniform conditions would also strengthen the study. 
This, though, is a very difficult, if not impossible, con-
dition to achieve in this type of study. 
Because this study is unique, the explanations and 
accountings for certain responses are necessarily tentative. 
With further studies of alienation among black students at 
small liberal arts colleges using this scale, not only would 
the findings be more generalizable, but the development of 
finer, more specific scales would also be possible. These 
scales might also help to determine the validity of some of 
the interpretations given to the results. For example, 
rather than simply using "I often feel lonely" to measure 
social estrangement, one could examine possible reasons for 
loneliness with items such as: "I often feel lonely due to 
the lack of fellow black students at this college," or "I 
feel blacks are not considered in the selection of social 
activities at the college." Further research using finer, 
more specific instruments would be of immense value in pin-
pointing the particular aspects of the small college expe-
rience which have alienating effects. 
Also in terms of scaling, more instruments need to 
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be developed which not only measure alienation in a com-
preherisi ve fashion, dealing with all relevant components, 
but do so at the interval rather than the ordinal or nominal 
levels. More complex instruments of this type yield more 
precise results. It would also make possible more sophis-
ticated statistical techniques of analyses including the 
computing of means, analysis of variance and so on. 
Finally, the very concept of alienation needs to be 
studied much more thoroughly as it relates to specific groups 
and situations. At present, alienation is treated as a uni-
form concept for the whole population. The major theorists 
make few distinctions in terms of this concept. The same 
scales are and can be used to study groups of all types. 
However, alienation may indeed be different, both in defini-
tion and the way it is expressed, for a black American than 
it is for a white American, for a college student than a 
businessman. This matter needs to be explored in order to 
avoid an amorphous, stereotypic notion as to what alienation 
involves, and to replace it with a more valid understanding. 
A less generalized approach to the concept would likely give 
rise to more specific scaling devices which could be used to 
measure alienation as it affects groups which differ according 
to age, sex, social class, ethnic background, occupational 
status, and other characteristics. It is possible that out of 
a more complex and differentiated approach would emerge a 
better general knowledge of what alienation is and how it 
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should be measured. And with a more valid, general insight, 
better, more precise measuring devices could be designed 
which could be used to more accurately compare the different 
groups with one another on this concept. Such comparisons 
are needed and may constitute a beginning step in the process 
of achieving a more ultimate goal--that of developing means 
which are effective in eliminating at least some of the 




PLEASE ANSWER EACH OF THE FOLLOWING CAREFULLY BY CIRCLING 
THE APPROPRIATE ITEM. 
1. Sex: MALE FEMALE 
2. Age: 17 18 19 20 21 22 23 over 23 
3. Class Standing: FRESHMAN SOPHOMORE JUNIOR SENIOR 
4. Annual Income for Head of Family: under $5,000 
$5,000-$10,000 $10,000-$15,000 $15,000-$20,000 
over $20,000 
5. College Residence: ON CAMPUS OFF CAMPUS 
6. Religion: ROMAN CATHOLIC JEWISH LUTHERAN BAPTIST 
METHODIST PRESBYTERIAN UNITED CHURCH OF CHRIST 
EVANGELICAL COVENANT NONE 
7. Geographical Background: CITY SUBURB RURAL 
8. Political Affiliation or Preference: REPUBLICAN DEMOCRAT 
INDEPENDENT Other 
9. Major (or anticipated maj~r): BUSINESS NURSING 
TEACHING HUMANITIES SOCIAL SCIENCE Other 
------
PLEASE ANSWER EACH OF THE FOLLOWING CAREFULLY BY CIRCLING 
"AGREE" OR "DISAGREE." 
1. There is not .much that I can do about most of the important 
problems that we face today. 
AGREE DISAGREE 
2. Things have become so complicated in the world today that 
I really don't understand what is going on. 
AGREE DISl-\.GREE 
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3. In order to get ahead in the world today, you are almost 
forced to do some things which are not right. 
AGREE DISAGREE 
4. I am not much interested in the TV programs, movies, or 
magazines that most people seem to like. 
AGREE DISAGREE 
5. I often feel lonely. 
AGREE DISAGREE 
6. I don't really enjoy most of the school work that I do, 
but I feel that I must do it in order to have other things 
that I need and want. 
AGREE DISAGREE 
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